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Methodology

Qualitative Approach

Method of data collection

1. Interview

Sample: n= 21 science teachers

2. Focus group discussion

Sample: n = 12 science teachers (3 for each group)
Sampling Technique: Purposeful

Qualitative data analysis

Procedure: Thematic analysis through coding process (Braun and Clarke,
2006)

Technique: Coding reliability, reflexive/organic, and codebook
Analytical Framework: PIE (Goodson, 2003; Ryder and Banner, 2013)

Discussion & Implication
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Teacher’s content knowledge

Teachers’ teaching experience

Teacher’s personal goal of teaching
Teacher’s personal biography

Teacher’s religious beliefs

Nature of the students/level of the students
Student-teacher ratio

Teaching and learning resources

Internal school policy

Internal school administrates (Head of department,
section leaders and head teacher)

Language of instruction
External school administrative
External school inspectorates
Parents

External curriculum board
External examination
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eachers tended to comply with the new reform whenever they
iee it fit within their professional boundary.
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“e This is totall BC in the Tanzanian
context. Thus, teach: s with the formal process of
Implementing the CBC reform.

*In the situation where the reform has imposed to the teachers, not all teachers may
ajacommodate the reform into their practice, the personal factors may hinder

te/oﬁers to adopt it (Ball et al., 2012; Bascia et al., 2014).
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* Denying teacher enactment as part of their
ofessional practic - source of the observed subterfuge in the enactment
oodson, 2003). Thus, we see that a formal procedure of CBC enactment in the

text of this study, can cause tensions if the curriculum developer not seriously
considered the potential impact on teachers’ professional beliefs and understanding.
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addition, due to the high tension of the external
xamination, many teachers rely heavily on written
%sessments to comply with the national assessment.
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