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1. Context for Provision
Mapping




Overview: What is
Provision Mapping?

PRODUCT

A summary document
of provisions &
interventions currently

available in school to
support the needs of
ALL learners across
the Continuum of
Support




Rationale for Provision Mapping

“one of the most critical problems

SVStem level coherence our schools face is not resistance
e Duality in the system persists (Fiorian to innovation, but the
2019). fragmentation, overload, and
. . . . incoherence resulting from the
* Provision for students with Special o o e

Educational Needs and Disabilities acceptance of too many different
(SEND) can be discrete leading to innovations”

. . . (Fullan & Stiegelbauer 1991)
isolation and burgeoning workload for

SENCOs (Fitzgerald and Radford 2020).



Policy Context for Inclusive and Special Education in
Ireland




Systematic & Data-informed
Approach

Guide schools in their implementation of school self-
evaluation (DES Inspectorate 2016; DE Inspectorate
2022) to develop a school provision map, reflecting
current provision for learners with additional and
special educational needs across the Continuum of
Support (NEPS 2007; 2010).

Provision
Mapping Aims

Capacity Building

Build systematic, collaborative and
situated approaches to professional
learning and capacity building within and
across schools.

Applying a strengths-based and
solution-oriented approach to
collaboration, provision mapping
seeks to affirm and acknowledge
existing good practice in the
prOViSiOn Of inC| usive Special school through coaching, mentoring and
MANAC collaborative opportunities for networking
education across schools. I  (nd collegial sharing and support.

S(lPPORT\IL’[ _LEP\D SENCO Leadership
DALS VU ANAGE  MOTLVATION

Empower and enable SENCOs to co-lead
the inclusive education agenda across the




Implementation
Approach

The emphasis on research and
knowledge exchange involves school
personnel in co-constructing new
practices in a shared collaborative
space (O'Brien and Roberts 2019) and
derives from the perspective that
policies are not simply implemented
but are enacted through processes of
interpretation and translation (Skerritt
et al. 2021).

Sustainable
Approach
to
Implementation
& Development

(Fitzgerald et. al 2021)




Partnership
Approach

 Mary Immaculate College is the
largest teacher education
provider in Ireland.

* Education and Training Boards of
Ireland (ETBI) is a national
representative body for 16
regional Education and Training
Boards (ETBs).

* Represents educational settings
across primary, post-primary and
further education.
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Implementing Provision Mapping
in Schools

ETBI Strategic Priority Group for Inclusive Education
33 Post Primary schools
46 Inclusion Coaches
14 ETBs/ Directors of Schools
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2. Research Design




Research
Questions

1. To what extent did the Inclusion Coach Induction programme prepare

Inclusion Coaches for leading the Provision Mapping Initiative with
pilot schools in their ETB?

2. What were the benefits of and challenges with participation in the

initiative from the perspectives of Directors of Schools, Principals,
Inclusion Coaches and School Champions?

3. What were the facilitators to participation in the initiative, and
implementation of provision mapping in schools?

4. How could schools, and ETBs be further supported to implement
provision mapping?

11



Data
Collection

Methods & Sample | Survey Respondents
* Online surveys- Qualtrics

* Analysis: Descriptive statistics Participant Cohort Total # Response Rate
distributed

 Semi-structured interviews: Directors of Schools 14 9: 64%
 Directors of Schools: n=2 School Principals 33 15: 45%
* School Principals: n=2 Inclusion Coaches 46 21: 46%
’ Inclusion Coaches: n=3 School Champions 33 14:42%

e School Champions: n=1

* Analysis: Reflexive Thematic
Analysis (Braun & Clarke 2020)
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School Size

S C h O O I Total [l Less than 500 students [Jli] 701-1000 1001+ [l 501-700
I f. I

Participating Schools

e 15 school Principals from across 14 ETBs
contributed to the research.

e 7 schools had DEIS* status. 701-1000 Tota

e 11 had Inclusion Coaches who were
members of staff, while 4 were
supported by external Inclusion
Coaches.

* 12 schools had a team leading the
implementation of Provision Mapping.

*DEIS (Delivering Equality of opportunity In Schools). Schools Get the data - Created with Datawrapper

with disproportionate numbers of students from lower SES
groups.



3. Preliminary Survey Results:
School Principals (n=15)




Preliminary Survey
Results: School
Principals

13 Principals reported that all
the aims of provision mappin
were either partially achieve

or well underway.

One Principal indicated that
Provision Mapping did not
suloport development of
collaborative approaches to
inclusive education.

* One principal did not respond to
this question.

'In your experience, please select the extent to which the aims of
Provision Mapping are being achieved.'

[l Not Achieved [ Partially Achieved [Ji] Well Underway | Total

Provision Mapping has helped to identify

and prioritise the additional needs of 2 12 14
students.

Provision Mapping has helped to identify 14
staff professional learning needs.

Provision Mapping has helped to build 7 7 14
leadership skills in teachers.

Provision Mapping has supported schools
to identify areas for further development in 10 14
meeting the needs of diverse students.

Provision Mapping has identified and
affirmed existing good practice in schools [ 11 14
relating to inclusive education.

Provision Mapping has supported the
development of collaborative and
systematic approaches to inclusive
education.

14
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Preliminary Survey
Results: School
Principals

Principals were asked to rate
the impact Provision Mapping
is having in their schools on a
scale of 1-5; 1= no impact; 5=
very positive impact, resulting
in @ mean score of 4.0.

'What impact has provision mapping had in your school?"

[ 5 (very positive impact) ] 4 (positive impact) [l 3 (moderate impact)

3
(moderate
impact)
3

4 (positive impact)
4

Created with Datawrapper
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What were the benefits of and challenges with
participation in the initiative from the perspectives of

Principals?

Raising whole-school
awareness and
understanding of inclusive
and special education was
the most beneficial aspect of
provision mapping.

Affirmation and
acknowledgement of existing
good practice was also
identified as an important
benefit.

'The Interim Evaluation of Provision Mapping (Fitzgerald, 2022)
identified benefits to participation in provision mapping. Please select
a maximum of three most important benefits your school experienced
by participating.

[l Count

Access to quality professional learning
opportunities for Inclusion Coaches and 7
school personnel involved.

Access to relevant materials and resources.

N I

Flexibility of approach; schools can adapt
timelines for implementation to suit their
school and ETB contexts.

1

Access to ETBI and regional level

1
Communities of Practice.

Increased collaborative partnerships within
and between ETBs.

Support for an integrated whole-school
approach to inclusive school improvement.

Provision mapping affirmed and
acknowledged existing inclusive practice in [0
schools.

Provision mapping raised whole-school level
awareness and understanding of inclusive 11
and special education.

Other; Explain

Total

Created with Datawrapper

‘ O
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What were the benefits of and challenges with
participation in the initiative from the perspectives of

Principals?

Principals reported that

* finding time to engage
with Provision Mapping;
5 indicated that they did
not have sufficient time

* motivating and engaging
all staff, and;

* integrating Provision
Mapping with processes
of School Self Evaluation

were the most significant
challenges.

‘The Interim Evaluation of Provision Mapping (Fitzgerald, 2022)
identified challenges to participation in provision mapping.
Please select a maximum of three most significant challenges
your school experienced by participating.’

Finding time to devote to the initiative.

Competing for time and space among other 7
initiatives.

Ambiguity about the Inclusion Coach role. 2

Motivating and engaging all staff in the
Provision Mapping process was challenging
for some schools.

Integrating Provision Mapping with School
Self-Evaluation.

Covid

Developing and embedding communication

systems within ETBs L

Other; Explain

| O

Total 7

Created with Datawrapper
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What were the facilitators to participation in the initiative,

and implementation of provision mapping in schools?

The community of practice and
access to regionalised seminars
were the most frequently
selected existing supports
Principals would like to see
continue next year.

One principal suggested that 3
days of induction was too much
and suggested 9 evenings.

Another suggested that
principals and Inclusion coaches
should attend induction together.

'Please select all and/or any of the existing support systems in place
which you would like to see continued next year.'

Monthly online community of practice
meetings for Inclusion Coaches and 11
Directors of Schools.

Online Induction Programme for Inclusion
Coaches (3-days online during the academic
year).

Regionalised seminars for participating
school principals across the academic year.

One school visit for new schools
Other; Explain

Total 36

Created with Datawrapper
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What were the facilitators to participation in the initiative,

and implementation of provision mapping in schools?

12 Principals indicated that
they had attended the
online regional seminars.

Principals were asked to
rate the extent to which
these events supported
them in leading provision
mapping in schools on a
scale of 1-5; 1= least
supportive; 5= most
supportive, resulting in a
mean score of 3.92

'If you attended any of the online events, please rate the extent to which
they supported you in leading provision mapping in your school.'

Total [l 4 (Supportive) [l 3 (Somewhat Supportive) || 5 (Most Supportive)

4 (Supportive)
41.67

20



What were the facilitators to participation in the initiative,

and implementation of provision mapping in schools?

15 Principals indicated that
they had received a school
visit.

Principals were asked to rate
the extent to which these
events supported them in
leading provision mapping in
schools on a scale of 1-5; 1=
least supportive; 5= most
supportive, resulting in a
mean score of 4.33

'If your school received a school visit, please rate how effective the visit
was in supporting you and colleagues to begin implementing provision
mapping.

Total [l 5 (Very Effective) [l 4 (Effective) [l] 3 (Somewhat Effective)

21



How could schools, and ETBs be further supported to
implement provision mapping?

Principals were asked: Do you have any recommendations for developing Provision Mapping that will
help you in your role as a School Principal?

Open ended responses include:

* ‘Found the resources and PowerPoints used by inclusion coaches very good when introducing
Provision Mapping. Perhaps a refresher presentation for staff (in particular new staff) on our return in
August.’

* ‘School Principals have many competing things going on at the same time. | would suggest that
organising a face to face regional seminar would help sharpen our focus and understanding of the role
provision mapping plays, give us a greater understanding of provision mapping and allow for the
sharing of good practice.”

22



Continued..

Open ended responses include:

‘Clearer guidelines especially in relation to the role of the inclusion coach. More school advisory visits.”
‘Plan to make this part of the language of LAOS [Looking At Our School] and all school practices
overall. Aim to make this process central to all educational processes.’

‘The biggest challenge is the acceptance of all staff that they have a very important role in the
differentiation of learning. While staff are kind to kids they need to embrace and structure any
delivery of learning support.’

‘More training for all staff’...’more time to be made available for staff to get a clear understanding of
the concept.’

‘Timing of meetings should be considered e.g. at the beginning of term.’

23
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4. Next Steps




Next Steps




A Flavour of Provision
Mapping 2023-2025...

125 post primary schools have opted
in tlo Provision mapping for the next
cycle.

Adaptation and adjustment to the
process is continuous and responsive
to outcome data collection.

All 16 ETBs involved next year.

Every ETB has a dedicated Inclusion
Coordinator, with release time to
Le_lgézl Provision Mapping across the

Timeline for Implementation of Provision Mapping

ETEB Community of Practice 4: This in-person full day workshop will bring together
Inclusion Leads and members of school Inclusion Teamns to develop data-informed
targets and an action plan for future inclusive school improvement. This will inform
the School Improvement Plan/ DEIS Plan.

21st January
2025
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Thank You!

Please get in touch
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