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Introduction

Why bilingual education?

©

European expansion Content & language
Bilingual education programmes Content learning and language
have spread across Europe. learning are integrated in CLIL.

International experiences

support academic pathways and life-changing opportunities.
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Theorical Background ()

Content

Knowledge/ CLIL \ Learning

subject
curriculum

academic
concepts

disciplinary
thinking

integrated
learning

academic
language use

knowledge
constructio

Language

vocabulary

grammar

communication
skills

CLIL as a language-sensitive approach
Interweaving content and language learning

Language becomes a tool for communication, classroom
management and knowledge co-construction in CLIL settings
(Coyle et al., 2010).

Students learn curriculum content through an additional language:
learning to use language and using language to learn. Learning by
construction, rather than learning by instruction (Mehisto et al,
2008): learner-centred methodologies; dialogic & cooperative
learning (Johnson & Johnson, 1999).

CLIL supports increasingly sophisticated academic language use &
academic literacy (Scardamalia & Bereiter, 2006; Llinares &
Whittaker, 2012 Llinares 2024), pluriliteracies (Meyer et al,, 2015)
and deeper learning (Coyle & Meyer, 2021, 2023).

Enhancing  students’” plurilingual &  pluricultural  competence
<B}/ram, 1997) PID2021-1270310B-100
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Theorical Background (ll)

Plurilingual competence

Not isolated systems
Languages form a dynamic, interconnected repertoire; common
underlying proficiency (Cummins, 1979a, 1979b, 1981).

Transfer across languages & translanguaging
Learning one language can support the learning of others and expand

learners’ linguistic repertoire (Garcla, 2009, Garcla & Otheguy, 2020).

Develops across communicative contexts
Plurilingual competence grows beyond formal education.
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Theorical Background (lil)

Beyond language learning

Bilingual education may influence three key dimensions:

ap N

Additional language Official language International mobility
learning accreditation Participation in international
Foreigﬁ |aﬂguageg StUC“@d aﬁd C@WIfICaUOﬂ Of |aﬂguage exchaﬁge programmeg aﬂd
acquired beyond bilingual proficiency at recognised CEFR ayperiences (Erasmus+)
education programmes. levels.

See Gomez-Parra et al.,, 20271 & Arnaiz Castro et al.,, 2022 on the
impact of bilingual education on mobility, employability and I

intercultural competence. . )
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Aim of the study

Research focus

To examine students' perceived outcomes after participating in
bilingual education programmes.
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Research questions

—_—— — 00—

Additional languages Official accreditation

Do students learn additional languages? Do they obtain official language certification?
International mobility Future mobility interest

Do they participate in international programmes” Do they wish to participate again?
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Methodology: participants

Education level

1,642
742
I b

4th ESO 2nd Bacc. University

Students in bilingual programmes (n = 2,808)

46.9%

15

Age group

[16,17]

35.1%
18.0%

218

57.9%

Female

Gender

40.3%

1.9%

Other

Type of institution

94.1%

0
4.9% 1.0%

Public State-funded Private
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Methodology: data collection & instrument

FoBE (Future of Bilingual Education) Project o

Validated questionnaire designed within the state-funded research
project FOBE (Espejo-Mohedano, 2025; Espejo Mohedano et al.,, 2026).

[ Bilingual version

Questionnaire available in Spanish and English.

Online survey o

Administered via Typeform platform.
nttps://doi.org/10.5281/7en0d0.183/5688

Feb 2023 - Mar 2025

Data collection period across two academic years.

R
®

FUTURE OF BILINGUAL
EDUCATION - FoBE

uturo de la educacion bilingtie - FOBE
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https://doi.org/10.5281/zenodo.18375688

Methodology: statistical analysis

Descriptive and inferential analysis of selected questionnaire items

Selected items

Language learning
Official accreditation

International mobility

Descriptive
analysis

Frequencies
Percentages

Graphical summaries

Analysis conducted with SPSS v.29.2

Group
comparisons

Z-tests for proportions
Homogeneity tests

Gender - educational stage
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Results

R1. Additional language learning

dp  R2. Official language accreditation

<  R3.International mobility
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R1: Additional language learning

Foreign languages spoken with some fluency A strong plurilingual profile

Percentage of students by number of foreign languages

All students reported fluency in at
least one foreign language.

Formal education remains central

« 60.5% reported no foreign language
learning outside formal education.
« 28.4% learned one language

4 . 2.0% « /0% learned two languages
« 3.0% learned more than two

2.3%

>5 ' 0.2% languages
PID2021-1270310B-100
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R1: Additional language learning

Learning beyond formal education

Resources for learning languages outside formal education

Other resources _ 2.93%
Apps [ 7.60%
YouTube [ 7.30%
Instagram — 4.83%
TikTok [ 5.90%
Websites _ 4.83%
ot ere I, o.50%

speakers

music I 11.31%
Fims [ 10.60%
TV series [ 10.97%

Family [ 8.30%

0% 5% 10% 15%
% of students
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R2: Official language accreditation

Additional language learning
Percentads of studens | | Almost one half of the sample
ercentage of students by category
students hold at least one

official language certificate.
0 51 .500/0

e 4A85% hold at least one official
1 36.65% certificate.

« Female students show higher

2 9.85% accreditation rates than male
students (53.9% vs 4/.3%, p

3 1.75% <0.05).

4 0.25%
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R2: Official language accreditation

English language accreditation

@ Higher levels are i
more common at Q
university. .w.
sa — English is the most
2 L;I C2 commonly accredited
ry C1 o language: 43.8% of

lellg | Effective students hold an
B2 Operational o o
Proficiency official certificate.
[ B1 Vantage
@ Threshold
))> A2 t B2 is the most J
frequent level.
A1 Waystage oS il
Breakthrough Female students show
@ higher overall
' accreditation rates.
(p <0.001) PID2021-1270310B-100



R3: International mobility

International mobility participation

29.6%

Not yet,

33.5%

Participated

Not participated

0% 10% 20% 30% 40%
% of students
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R3: International mobility

40%

30%

X
(=]
S

% participated

10%

0%

1 Highest percentage; significantly higher than male students (p < 0.05).

Ve

Participation by sex

40%
33.6% 1
T 30% 29.3%
24.2% E_
o
t 20%
©
Q.
2
10%
0%
Female Male

4th ESO

Participation by educational stage

34.2% 1
27.8%

2nd Bacc. University

* Highest percentage; significantly higher than 4th ESO and 2nd Bacc. (p < 0.05).

99 80/ would like to participate again
" 0 in international programmes
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Three interconnected outcomes

Bilingual education is associated with three Plurilingual
| | | . Competence
iNnterrelated dimensions Of plurilingual (Broader language

development. repertoires)

Plurilingual competence — Droader
language repertoires

Mobility — enhanced international
academic opportunities

Accreditation — formal recognition of %’
language proficiency %

International Official
Mobility Accreditation
(Academic (Formal recognition

opportunities abroad) of proficiency)
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Conclusions

Languages

Bilingual programmes support
the development of students’

plurilingual competence.

Mobility

Accreditation

Formal certification gives
visibility to students’ language

competence.

International experiences strengthen student’s academic and

orofessional opportunities.

Bilingual education should be assessed broadly — beyond language

outcomes alone — for the kind of impact it may have on students’ lives.




References (l)

Arnaiz Castro, P., Gomez-Parra, M. E. y Espejo-Mohedano, R. (2022). An exploration of the impact of bilingualism on
mobility, employability, and intercultural competence: The Colombian case. Stuaia Anglica FPosnaniensia, 5/, pp. 179-197.
Byram, M. (1997). Teaching and assessing intercultural communicative competence. Multilingual Matters.

Coyle, D., Hood, P.y Marsh, D. (2010). CL/L: Content and Language Integrated Learning. Cambridge University Press.
Coyle, D., y Meyer, O. (2021). Beyond CLIL: pluriliteracies teaching for deeper learning. Cambridge University Press.
Coyle, D., y Meyer, O. (2023). A deeper learning companion for CLIL: putting pluriliteracies into practice. Cambridge
University Press.

Cummins, J. (1979a). Cognitive/academic language proficiency, linguistic interdependence, the optimum age question
and some other matters. Working Papers on Bilingualism, 19, pp. 121-129.

Cummins, J. (1979b). Linguistic interdependence and the educational development of bilingual children. Review of
Fducational Research, 49(2), pp. 222-251.

Cummins, J. ed. (1981). Schooling and language minority students: A theoretical framework. California State University.
Espejo Mohedano, R. (2025). Explorando la percepcion de los estudiantes espafioles sobre la utilidad esperada de la
educacion bilingie: Diseiio y validacion de un cuestionario fiable. En Conocimiento colectivo en Educacion. Aportes
aesde la innovacion y la investigacion (pp. 153=169). Tirant Lo Blanch. ISBN: 9788410811560,

Espejo-Mohedano, A. R., Gomez-Parra, M. E., Arnaiz-Castro, P., Couto-Cantero, P., Marin Marin, F. J., Martinez Serrano, L.
M., Navajas Torrente, S., & Roldan Casas, J. A (2026). Multi-item scales from the "Future of Bilingual Education (FOBE)"
oroject. Zenodo. hitps://doi.org/10.5281/zen0d0.183/5688

PID2021-1270310B-100

Sl T MNSTERID ) @ i [05 E
2 DECIENCA 1y,
: : £ INNOVACION ~ ) \/ L= e
. LANESOL B (08D —

f
y L~
[0
RSB


https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688
https://doi.org/10.5281/zenodo.18375688

References (ll)

Garcia, O. (2009). Education, multilingualism and translanguaging in the 21st century. In: T. Skutnabb-Kangas, R. Phillipson, AK.
Mohanty, y M. Panda, eds. Social justice through multiingual eaucation (pp. 140-158). Multilingual Matters.

Garcia, O., & Otheguy, R. (2020). Plurilingualism and translanguaging: Commonalities and divergences. /nternational Journal of
Bilingual Education and Bilingualism, 235(1), pp. 17-35.

Gomez-Parra, M. E., Huertas-Abril, C. A., & Espejo-Mohedano, R. (2021). Key factors to evaluate the impact of bilingual programs:
Employability, mobility and intercultural awareness. Forta Linguarum, 35, pp. 93-109.

Johnson, D. W. v Johnson, R. R. (1999). Making cooperative learning work. 7heory into Practice, 38(2), pp. 67-73.

Lliinares, A., Morton, T., & Whittaker, R. (2012). 7The roles of language in CL/L. 2nd ed. Cambridge University Press.

Llinares, A. (2024). CLIL and linguistics. In: D. L. Banegas y S. Zappa-Hollman, eds. 7The Routledge handbook of content and
language integrated learning (pp. 11-27). Routledge.

Mehisto, P., Marsh, D., & Frigols, M. J. (2008). Uncovering CLIL. Content and language integrated learning in bilingual and
multiingual education. Macmillan.

Mever, O., Coyle, D., Halbach, A., Schuck, K., & Ting, T. (2015). A pluriliteracies approach to content and language integrated
learning — mapping learner progressions in knowledge construction and meaning-making. Language, Culture and Curriculum, 28(1),
pp. 41-5/.

Scardamalia, M., & Bereiter, C. 2006. Knowledge building: theory, pedagogy, and technology. In: K. Sawyer, ed. Cambriage
hanadbook of the learning sciences (pp. 97-118). Cambridge University Press.

PID2021 1270310B-100

t T MNSTERIO ) { E
"'i oecmcs« '} 70
s —
_N)-LH (6D Yoaa®

o



The Impact of Bilingual Education

Students' Plurilingual Competence, Language Accreditation and Mobility

Leonor Maria Martinez Serrano
Sonia Navajas-Torrente
University of Cordoba, Spain

PID2021-1270310B-100

A International Conference | o
AA\ d s
-F-u-tTaf- The Future of Education ;ﬁi 0 CIENCIA )I @ I, ﬁgf

: <
DOl A 1Y Edition 16 @) 2 © NNOWROON

Advce g
EEIAR o
WASACON

LAVERSNOE B 008DIEL



