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Abstract

Owing to unexpected events such as natural disasters or pandemics, an immediate transition to online
education may be essential. Moreover, some universities now deliver particular courses online.
Therefore, there is a special need for fresh methods to improve EFL learners’ language proficiency in
online settings, especially their speaking skills, which are still difficult to develop in virtual
environments [1] [2]. The study investigated the potential of student-created video podcasts as an
instructional tool for speaking skill development in an online course from the perspective of students.
Although the research was conducted during the COVID-19 pandemic, its findings bear continuing
relevance to current and future digital learning environments. This mixed-methods study was
conducted with 60 first-year ELT students at a state university in Turkey. In the online course called
“Oral Communication Skills”, the students were required to create video podcasts, in pairs and
individually on a given topic, and to evaluate both their own and their peers’ speaking performance
based on a specific rubric. Data were obtained from a 5-point Likert scale questionnaire and semi
structured Zoom-based interviews carried out with 14 students. The questionnaire responses were
analyzed descriptively, whereas a thematic analysis was applied to the interview data. The results
indicated that video-podcasting tasks were perceived as valuable in developing communicative
functions. Additionally, interview data highlighted that watching their own video podcasts enabled
students to recognize mistakes in pronunciation, accuracy and fluency. This study suggests that video
podcasting may be integrated into online speaking instruction across a range of foreign languages
besides English to enhance learners’ communicative competence.
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1. Introduction
1.2 Introduce the Problem

As a productive skill, learners generally perceive speaking as a notably difficult aspect of foreign
language learning. Similarly, EFL students have difficulty in developing their speaking skills due to a
number of relevant factors such as affective variables and insufficient linguistic competence [3] [4] [5].
Not only cognitive load of speaking but also psychological aspects such as low self-confidence and
anxiety can inhibit students’ oral performance. In addition, learners in non-English speaking countries
have limited opportunities to be exposed to the target language and foster pragmatic competence
outside the EFL class. In this regard, the use of technology assists learners in receiving authentic
input and practicing speaking.

Technology integration into the instructional process serves to enhance oral proficiency through
providing learners with considerable opportunities to experience real-life communication beyond the
classroom. Recent research has shown that digital tools can contribute to developing language areas,
including grammar, vocabulary, pronunciation and fluency [6] [7] [8]. Crucially, they help learners to
develop confidence in their speaking performance [8].

Foreign language anxiety is regarded as a crucial factor in hindering speaking proficiency [9] [10] and
decreasing learners’ willingness to communicate [11] [12], thus limiting their overall language learning
process [13]. An increase in self-confidence in speaking has been positively associated with real
benefits for foreign language learners. Learners with greater assurance in oral communication are
generally likely to carry out speaking tasks more willingly, which offers them a favorable opportunity to
practice further and develop their speaking proficiency [14] [15]. Moreover, it has been underlined that
learners feel more confident tend to take communicative risks, which allows them to use the language
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in creative ways [15]. It seems that the incorporation of technology into language pedagogy can help
learners to gain self-confidence in speaking that may also support instructional process, in particular in
online and out-of-class environments.

With regard to online foreign language courses, the literature reveals that it is possible for learners to
enhance their speaking skills productively in online settings by employing different pedagogical
methods. It has been suggested that interactive online courses are more instrumental in developing
non-language major learners’ oral proficiency than traditional methods [16]. Likewise, in their study,
Miyamoto et al. (2024) proposed a curriculum designed for online language courses at university level
[17]. The instructional framework comprising “asynchronous self-learning modules, weekly small-
group synchronous sessions, and performance-based assessments”(p.55) was developed to enhance
learners’ speaking skills in Japanese. The findings revealed that this integrated curriculum allowed
online language learners to attain oral proficiency levels similar to that of in-classroom learners, and
even better in particular speaking activities [17]. In line with these findings, another study conducted
by Benjelloun (2021) with English learners in online courses in higher education focused on evaluating
the effectiveness of “Think-Pair-Share” technique in promoting speaking skills. The results indicated
that the technique contributed to the development of oral communication skills through enhancing
participants’ confidence, lexical knowledge and overall discourse competence [18].

Considering the challenges facing foreign language learners in fostering oral proficiency and the
supportive role of technology in speaking skill development, particularly within online courses, this
research focuses on the use of video podcasting as an instructional tool to develop ELT students’ oral
communication skills in online learning environments. The study specifically investigates how student-
produced video podcasts can facilitate speaking skill development across online education and
learners’ reflections about this educational experience.

1.3 Video Podcasting and Speaking Skill Development in Foreign Language Education

A podcast can be defined as a form of digital media delivering mainly serial spoken audio content that
can be downloaded or streamed over the Internet. Podcasts are also easily accessible for both
listening and production irrespective of time and place [19]. In addition, podcasts can contain video
content and these video podcasts are also referred to as Vodcasts or PodClips [20]. Podcasting,
addressing a wide range of topics, can be incorporated into teaching in two principle ways. The initial
approach involves employing podcasts as listening materials for learners. The second approach
entails student-generated podcasts, where students produce their own audio or video content [20].
Previous studies have underlined the benefits of video podcasting in foreign language education. Such
podcasts provide students with authentic input that helps comprehend listening [21] [22], facilitate
vocabulary acquisition [22], and practice in speaking [23]. They serve to motivate the learners by
virtue of an attractive content and flexible access [24]. Moreover, ICT tools such as video podcasts
contribute to the development of digital competence, a much-needed skill in the learning context of
today [25].

Recent studies suggest that video podcasts, or vodcasts, offer several benefits to foreign language
learners in promoting speaking skills. These benefits pertain to overall effectiveness in progress in
certain linguistic elements, addressing varied learning styles and developing autonomy. Video podcast
have a notable positive impact on improving oral proficiency [26] [23]. They demonstrate a greater
positive influence on advancing students' speaking abilities irrespective of their preferred learning
styles compared to traditional methods and even audio podcasting [27]. Video podcasts play an
important role in enhancing various assessable aspects of speaking, including fluency, pronunciation
[27] [23], vocabulary and grammar [27]. In addition, they assist learners in organizing their ideas for
speaking better and in expressing their thoughts more clearly through providing them with authentic
and diverse input [23].

Previous studies in the literature indicate that developing speaking skills is generally challenging for
foreign language learners, and this challenge becomes even greater in online learning environments.
During the COVID-19 period, educators faced significant difficulties in supporting students’ speaking
development. While there are studies showing that video podcasts can contribute to the improvement
of speaking skills in foreign language education [26] [27] [23], research specifically examining the use
of student-produced video podcasts to enhance language skills in foreign language instruction is still
scarce [28] [29]. For this reason, this study particularly investigated the role of student-produced
podcasts in improving speaking skills, not only during times of necessity such as the pandemic but
also in the context of online education, which is now implemented in many educational institutions.
The study focused on the experiences and reflections of students who created their own video
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podcasts as part of their language learning process. In this regard, this study addresses the following
research question:

e How do ELT students reflect on their experiences of producing video podcasts to enhance oral
communication skills in online speaking courses?

2. Method

This study employed a mixed-methods case study design [30] to evaluate the effectiveness of student-
produced video podcasts as an instructional tool to develop oral proficiency in English in online
education from the perspective of ELT students.

2.1 Setting and Participants

This study was conducted during the COVID-19 period in an online course offered to first-year
students of the Department of English Language Teaching (ELT) at a state university in Turkey. The
course was titled “Oral Communication Skills”. The participants were 60 students, divided into three
sections, whose ages ranged from 18 to 21. Of these, 17 were male and 43 were female.

2.2 Instruments

The data for this study were gathered through a questionnaire consisting of 13 items on a five-point
Likert scale, administered via Google Forms, and through semi-structured interviews conducted with
14 students (seven female and seven male) on Zoom. Both the questionnaire and the interviews were
carried out with students who voluntarily agreed to participate in the study. The items in the student
gquestionnaire and interview questions were designed in Turkish to allow students express their ideas
clearly on video podcasting. They were adapted from an earlier survey conducted by the researcher
[31]. The reliability of the questionnaire was assessed through Cronbach’s Alpha for 13 items, which
produced a coefficient of .948, indicating excellent internal consistency. To ensure content validity, the
questionnaire and interview questions went through evaluation by three specialists in foreign language
education and the data collection tools were completed based on their feedback.

2.3 Procedures for data collection

The Oral Communication Skills course was given to first-year ELT students during the fall semester of
their undergraduate program. The syllabus was prepared by the researcher following the Bologna
Process guidelines. The overall aim of the course was to develop students’ oral communication sKills.
To achieve this goal, throughout the semester in the online learning environment, students were
required to produce a series of video podcasts. Each student created a total of four podcasts: two in
pairs and two individually. The students shared their video podcasts with the lecturer through the
course page on the Moodle platform.

For the pair-work podcasts, students were asked to incorporate the speaking expressions given to
them by the researcher into their utterances while they were discussing, to watch the produced
podcasts, and to evaluate both their own speaking performances and those of their partners by using
a rubric. As for the individual podcasts, which involved a persuasive speech and a presentation, the
students similarly viewed and assessed their own oral productions using the rubric. In addition, after
the video podcasts were created, some class time was spent watching the video recordings and
providing feedback both from the lecturer and from peers. The detailed information about the video
podcasts produced in the course is presented in Table 1.

Table 1. An Overview of the Student-Produced Video Podcasts

Podcast Number Topic Task Type Duration Evaluation

1 Student discussion:  Pair-work 3-5 minutes Self- and peer-
The effectiveness of assessment &
online learning lecturer feedback

2 Student discussion:  Pair-work 3-5 minutes Self- and peer-
Differences assessment &
between spoken lecturer feedback
and written

language
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3 A persuasive Individual 3-5 minutes Self- and peer-

speech on a assessment &
controversial topic lecturer feedback
in the field of EFL

4 Making a Individual 10-15 minutes Self- and peer-
Presentation on a assessment &
Selected Topic in lecturer feedback
English Language
Teaching

Following the creation of video podcasts, after the final week of the fall semester, students expressed
their views in a questionnaire and 14 students were interviewed.

2.4 Data Analysis

The data were analyzed both quantitatively and qualitatively. Questionnaire data were subjected to
descriptive statistical analysis using MAXQDA and Excel, whereas the interview data were analyzed
through thematic analysis with the support of MAXQDA to ensure a systematic process.

3. Results

To address the research question, the data obtained from the questionnaire and the semi-structured
interviews are presented separately.

3.1. Quantitative Analysis (Student Questionnaire)

Descriptive statistics were employed to examine the responses provided in the student questionnaire.
The Likert-scale items were analyzed quantitatively in terms of frequencies and percentages, and the
descriptive analysis was conducted with the support of MAXQDA software. Table 2 shows the results
concerning the perspectives of ELT students on the use of student-generated video podcasts to
develop oral proficiency. The 13 Likert-scale items (5 = strongly agree, 1 = strongly disagree) were
reported with combined categories, where A/SA refers to ‘agree/strongly agree’ and D/SD to
‘disagree/strongly disagree’.

Table 2: ELT students’ reflections on video podcasting

AISA N D/SD M
% % %
Q1 | believe that producing video podcasts contributes to the 83.3 5 11.6 4.13
improvement of my English speaking sKills.
Q2 | have a p_osmve _attltude towards producing video 88.3 17 10 4.95
podcasts in English classes
03 | believe that video podcasting is a useful tool for 83.3 6.7 10 429

improving my English speaking skills.

Video podcasting helps me learn to use appropriate

Q4 expressions during speaking (e.g., giving opinions, 86.7 3.3 10 4.25
discussing, agreeing or disagreeing)

Q5 Video podcasting helps improve my English pronunciation 73.3 11.7 15 3.98

Q6 _Knowmg that my \_/lde_o podcast will t_>e watched by others 30 31.7. 383 208
increases my motivation to produce it.

Q7 | _enJoyed collaborating with my peers in producing a 50 233 26.7 3.32
video podcast

Q8 | enjoyed producing a video podcast individually. 76.6 11.7 11.7 412

Q9 | find producing English video podcasts engaging 76.7 10 13.3 3.87

Q10 | find producing English video podcasts enjoyable 73.3 10 16.7 3.80

Q11 I had no technical problems while creating the video 517 233 o5 335

podcast
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Q12 | liked the activities of producing English video podcasts 76.6 11.7 11.7 3.97

I would like to take part in such video podcast production

Q13 activities in English classes 70 13.3 16.6 3.73

Note: M: Mean  Number of Students: 60
A: Agree, SA: Strongly Agree, N: Neutral, D: Disagree, SD: Strongly Disagree

The descriptive analysis reveals the participants' overall positive reflections concerning the
incorporation of video podcasting into speaking instruction. Most participants strongly felt that
producing video podcasts contributed to the development of their speaking skills (M = 4.13; A/SA =
83.3%) and they were a useful means of improving oral performance (M = 4.22; A/SA = 83.3%). They
also emphasized the supportive role of video podcasting in learning to use appropriate speaking
expressions (M = 4.25; A/ISA = 86.7%). Pronunciation was also perceived as one of the areas in which
students benefited (M = 3.98; A/SA = 73.3%).

As regards the attitudes, the participants stated that they enjoyed the process of video podcasting,
either collaboratively (M = 3.32; A/ISA = 50%) or individually (M = 4.12; A/SA = 76.6%), and found it
both engaging (M = 3.87) and enjoyable (M = 3.80). However, it seems that students favored
producing individual video podcasts over collaborative ones. More than half of the participants
mentioned that they did not experience any technical problems (M = 3.35; A/SA = 51.7%), though a
significant number reported having had some difficulties. Notably, a lower level of motivation was
observed when podcasts were created for an audience (M = 2.98; A/SA = 30%).

Overall, the findings indicate that ELT students perceived student-generated video podcasts to be
beneficial for fostering their oral communication skills in online courses, particularly with respect to
speaking improvement, language use, and learner engagement.

3.2 Qualitative Analysis (Interviews)

The semi-structured interview questions asked to 14 first-year ELT students focused on receiving in-
depth information about their experiences with video podcasting in an online speaking course,
regarding perceived benefits and challenges of producing video podcasts, collaborative and individual
video podcast tasks, and its potential use in both online and face-to-face foreign language classrooms.
The thematic analysis of the interview data revealed four major themes developed from the codes
identified, based on interview responses. The themes were as follows: contributions to oral
proficiency, enhancement of linguistic competence, difficulties in podcast production, and the
pedagogical integration of student-generated podcasts.

As regards the first theme, almost all of the students (interview responses: 13/14 students) considered
student-produced podcasts to be beneficial to their speaking development. However, one student
emphasized that video podcasting was neither completely useless nor particularly helpful for
enhancing oral communication skills. This perception seemed to be associated with the student's
spending long hours on the production of a particular video podcast.

“When | created a video podcast, | watched myself again and noticed my mistakes, then tried to
correct them in my videos several times. For this reason, | definitely think it was useful”

“To be honest, | don't really think so. In the video podcast task, | spent nearly five hours trying to
record a three-minute video. | kept recording and watching again, but | couldn’t really identify and
correct my mistakes to improve my speaking. That’s why | don't feel it helped me much.”

Considering the perceived benefits of video podcasting for oral performance, some participants
pointed out that video podcast tasks allowed them to be exposed to the target language and to
practice oral communication in online education through providing peer and teacher feedback, self-
reflection opportunities and management of speaking anxiety. In addition, it was stated that this video
podcasting experience helped them start thinking in English during the speech and foster interaction
skills:

“I think language is very fragile, and if | don’t speak even for a short period, | notice a serious decline
in myself, no matter how good | am. This has been the case for years, especially in English. During
this period, we had no classroom interaction and my speaking time decreased. Outside of school, |
had no place to practice speaking. Through these podcasts, | found the chance to keep speaking
without long pauses, which helped me not to forget what | had learned. That's why | can say it was
useful”

“I definitely think it was useful. By doing these tasks, we improved our ability to think simultaneously
while speaking. Later, when interacting with someone, the podcasts helped us realize how to adjust



/‘ ’7INNOVATION
NGUAGE
LEARNING

Internatlonal Conference

our posture, manage the time we had, and make the most of it. This was especially true for the ones
we did in pairs”

With respect to the second theme, enhancement of linguistic competence, students reported that
video podcasting process supported students in developing their vocabulary, grammar, pronunciation
(including stress and intonation), and fluency, and even contributed to their pragmatic competence
development. Interview responses revealed that all participants found video podcasting useful for
improving pronunciation, especially stress and intonation.

“I think it also improved my stress and intonation. Normally, when talking to myself or a friend, |
wouldn’t pay much attention to it, but in a presentation | focused more on stressing important parts
and using intonation. This really helped me express myself better when speaking”

“Of course | tried to be more careful with pronunciation. In class, | might just speak and mistakes could
be overlooked, but in a video they stand out and you feel you have to correct them. | think that was
really useful ”

Most of the students (interview responses: 8/14 students) emphasized noticeable improvements in
fluency, especially a decrease in unnecessary pauses:

“For example, when giving a presentation, | realized that | needed to pause less. In my second
recording | paused less than in the first one, which helped me speak more fluently and think faster”

“It helped me in terms of fluency and pronunciation, because | learned to adjust my speaking pace
better. | also started to use stress more effectively, and my speech became much more fluent. Before,
| used to pause and think for too long, partly because | was afraid of making mistakes”

As regards the development of grammar knowledge, half of the participants (interview responses: 7/14
students) reported that, producing video podcast assisted them in gaining grammatical awareness and
improving grammatr:

“I often make small grammar mistakes while speaking, but the video podcasts made me notice them
more clearly. In face-to-face situations | used to think | could cover them up with stress or facial
expressions, but | realized this was not the case. Watching myself, | saw that the mistakes | thought
were minor were actually not so small. So now | am more careful”

“At first, when doing pair work, | felt that my fluency and pronunciation really improved, because |
focused on making myself understood by my partner. | tried hard to form correct sentences. Later,
when | had to give a more formal speech, | paid special attention to grammar. Pronunciation was also
important, but | believe my grammar improved thanks to this process”

Considering vocabulary development, some participants (interview responses: 5/14 students)
mentioned that video podcasting also helped them to expand their vocabulary, particularly highlighting
its role in fostering academic vocabulary use:

“I learned different words to talk about the topics in a more academic way. | also consulted different
sources, which is why | feel this video podcasting task was useful in every way ”

“We not only learned how to present the content but also expanded the words we could use, including
more academic vocabulary. In this way, | think we showed a different attitude in our speeches —
something | had never done before”

With regard to the third theme, a vast majority of the participants (interview responses: 11/14 students)
reported that they did not face any technical difficulties during the podcast production process. Some
students mentioned minor technical problems that resulted from poor Internet connectivity and
insufficient equipment:

“The first two video podcasts were a bit like practice, since this was something new for us, but
afterwards it generally went well. The quality was a little low, though. | personally had no major
problems because | had both internet and a computer, but | know some friends at other schools who
struggled with similar assignments due to lack of equipment. Apart from that, | don’t think there would
be any serious difficulties”

As regards the last theme, the pedagogical integration of student-generated podcasts, nearly all of the
participants (interview responses: 13/14 students) stated that they are willing to take part in such video
podcasting tasks and these tasks should be integrated into both online and face-to-face language
courses focusing on developing learners’ oral proficiency. Some students suggested that producing
video podcasts should be offered as a separate course:

“I think it definitely should be included. It could even be offered as a separate course”

“It definitely should be included. When we return to face-to-face education, it could be used as an
alternative to support classroom learning”

With respect to the task types that can be incorporated into the curriculum, some students mentioned
that both individual and collaborative work had specific benefits:
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“Both pair work and individual tasks should be included, as all of them are useful. | can also add that
maybe a full group assignment could be tried as well. Instead of just two people, it could be six or
seven, like a round-table activity. It might be more difficult, but it would still be a nice experience for
us”

“Pair work helped me improve, because speaking with a partner made my speech more fluent.”
Overall, the questionnaire and interview findings were consistent, which indicates that students
considered the use of this method in online education beneficial for developing oral proficiency.

4. Conclusions and Discussion

Although the study was conducted during the Covid-19 pandemic, its findings remain relevant for
contemporary ELT, as video podcasting continues to provide opportunities for developing oral
communication skills across diverse instructional contexts. The results indicated that students
reflected positively on video podcasting, particularly in relation to the development of their linguistic
and communicative competence. Participants mentioned some minor technical challenges facing
students during the podcasting process and stated that producing video podcasts for an audience is
not a motivating factor for them to create video podcasts. A possible reason for this finding could be
related to speaking anxiety, particularly when students are aware that their performance will be
watched by others. However, it is clear that the overall attitude is very positive. The participants
suggest that video podcasting tasks should be incorporated into the curriculum of online and face-to-
face speaking courses. It is also noteworthy that students prefer producing video podcasts individually
rather than in pairs although they think that each task type offer distinct benefits for students.

Previous research also indicates that video podcasting contributes to the development of foreign
language learners’ oral proficiency through developing some aspects of language such as grammair,
vocabulary [27] pronunciation and fluency [27] [23]. However, the number of studies focusing on the
role of video podcasting in fostering speaking skills in foreign language instruction is very limited. It is
apparent that speaking is one of the most challenging skills to develop online, especially in cases of
emergency distance education such as times of pandemic or earthquake. In this regard, this study
recommends the use of student-generated video podcasts as a tool to promote oral communication
skills in online learning contexts in a pedagogically sound way, providing sample podcast tasks.

REFERENCES

[1] Alhumsi, M. H., “Challenges of learning speaking skills in online learning environments: A study of
Jordanian EFL teachers' perceptions”, Journal of Education and e-Learning Research, 11(4), 2024,
737-746. https://doi.org/10.20448/jeelr.v11i4.6216

[2] Ying, Y. H., Siang, W. E. W., & Mohamad, M.“The challenges of learning English skills and the
integration of social media and video conferencing tools to help ESL learners coping with the
challenges during COVID-19 pandemic: A literature review”, Creative Education, 12(7), 2021,1503—
1516. https://doi.org/10.4236/ce.2021.127115

[3] Gan, Z.“Understanding English speaking difficulties: an investigation of two Chinese
populations”, Journal of Multilingual and Multicultural Development, 34, 2013, 231 - 248.

[4] Mouhoubi-Messadh, C., & Khaldi, K.,“Dealing with foreign language speaking anxiety: What every
language teacher should know”, Training, Language and Culture, 6(1), 2022, 20-32.

doi: 10.22363/2521-442X-2022-6-1-20-32

[5] Separa, L. A. C., Generales, L. J., & Medina, R. J. S.,“Situational speaking difficulties of English as
second language learners in the Philippines”, JATI-Journal of Southeast Asian Studies, 25(1),
2020,144-167.

[6] Angelini, M.L., & Garcia-Carbonell, A., “Developing English Speaking Skills through Simulation-
Based Instruction”, Teaching English with technology, 19, 2019, 3-20.

[7] Asratie, M. G., Wale, B. D., & Aylet, Y. T., “Effects of using educational technology tools to
enhance EFL students’ speaking performance”, Education and Information Technologies, 28(8),
2023,10031-10051.

[8] Mahmood, I., Memon, S. S., & Qureshi, S.,“An Action Research to Improve Speaking Skills of
English Language Learners Through Technology Mediated Language Learning”, Academy of
Education and Social Sciences Review, 3(4), 2023, 429-439.

[9] Bérkanyi Z., “Motivation, self-efficacy beliefs, and speaking anxiety in language” MOOCs, ReCALL
33(2), 2021,143-160.



https://doi.org/10.20448/jeelr.v11i4.6216
https://doi.org/10.4236/ce.2021.127115

/’ ’7INNOVATION
NGUAGE
LEARNING

lnternatlonal Conference

[10] Ding, D., Muhyiddin B Yusof, “A. Investigating the role of Al-powered conversation bots in
enhancing L2 speaking skills and reducing speaking anxiety: a mixed methods study”, Humanit Soc
Sci Commun 12, 2025,1223 https://doi.org/10.1057/s41599-025-05550-z

[11] Manipuspika, Y.S., “Correlation between Anxiety and Willingness to Communicate in the
Indonesian EFL Context”, Arab World English Journal, 9 (2), 2018
DOI: https://dx.doi.org/10.24093/awej/vol9no2.14

[12] Ozdemir E, Papi M., “Mindsets as sources of L2 speaking anxiety and self confidence: the case of
international teaching assistants in the US”, Innov Lang Learn Teach 16(3), 2022, 234-248.

[13] zhou L, Xi Y, Lochtman K.“The relationship between second language competence and
willingness to communicate: the moderating effect of foreign language anxiety”, J Multiling Multicult
Dev 44(2), 2023,129-143.

[14] Bakhtiar, M., & Suwandi, S., “The Psychological Factors Impacts on the Students’ Speaking
Skill”, English Education Journal, 12(3), 2022, 356-363. https://doi.org/10.15294/eej.v12i3.58338

[15] Jaramillo Cherrez, N., “Leveraging asynchronous speaking tasks to promote willingness and
confidence to speak in Spanish: A qualitative study”, Australasian Journal of Educational Technology,
38(1), 2022,1-14. https://doi.org/10.14742/ajet.6657

[16] Bilichenko, A., Martynenko, N., Derevianko, L., Mizina, O., & latsyna, M.,“The effectiveness of
interactive online courses for the speech competence development in non-language-major students”,
Revista Eduweb, 18(3), 2024, 204-222. https://doi.org/10.46502/issn.1856-7576/2024.18.03.16

[17] Miyamoto, M., Peterson, J., & Fukada, A. “Implementation and Evaluation of a Curricular
Framework for Online Language Courses”, The EuroCALL Review, 2023, 30(2), 55- 68.
https://doi.org/10.4995/eurocall.2023.16117

[18] Benjelloun, M. “The Role of ‘Think-Pair-Share’ in Enhancing the Moroccan University Students’
Speaking Skills in Online Classes”, International Journal of Second and Foreign Language Education,
1(1), 2021,17-27. https://doi.org/10.33422/ijsfle.v1i1.60

[19] Rime, J., Pike, C., & Collins, T. “What is a podcast? Considering innovations in podcasting
through the six-tensions framework”, Convergence, 28(5), 2022,1260-1282.
https://doi.org/10.1177/13548565221104444 (Original work published 2022)

[20] Dudeney, G. & Hockly, N., How to teach with technology. England: Pearson Education Limited,
2007.

[21] Boltiziar, J., & Munkova, D.“Emergency remote teaching of listening comprehension using
YouTube videos with captions”, Education and Information Technologies, 29(9), 2024,11367-11383.
[22] Nikbakht, A., & Mazdayasna, G., “The effect of video podcasts on learning English proverbs by
Iranian EFL learners”, In Frontiers in Education (Vol. 8, 2023, October, p. 1193845). Frontiers Media
SA.

[23] Wahyuni, S., & Dewi, D. S.,“Impact of Video Podcasts on Speaking Proficiency in Indonesian
Higher Education: A Study of Diverse Learning Styles”, AL-ISHLAH: Jurnal Pendidikan, 16(3), 2024,
3041-3053.

[24] Lasekan, O., & Godoy, M.,“Towards a sustainable local development of instructional material: An
impact assessment of locally produced videos on EFL learners’ skills and individual difference
factors”, Frontiers in Psychology, 11, 2020, 2075.

[25] Chaves-Yuste, B., & De-La Pefia, C. “Podcasts’ effects on the EFL classroom: a socially relevant
intervention”, Smart Learning Environments, 10(1), 2023, 20.

[26] Efiyani, S. E., Pratiwi, D. S., & Syafiq, A., “The use of vodcasting in improving students' speaking
skills”, ELT-Lectura, 11(1), 2024, 73-79.

[27] Shunnar, W. A., & Altweissi, A. |.,“The effect of using podcasts and vodcasts on developing ninth
graders’ speaking skills of the English language”, Britain International of Linguistics Arts and
Education (BIOLAE) Journal, 4(3), 2022, 242-257.

[28] Acevedo de la Pefia, I., & Cassany, D.,“Student podcasting for foreign language teaching-learning
at university”, Journal of Technology and Science Education, 14(1), 2024,123-141.
https://doi.org/10.3926/jotse.2509

[29] Phillips, B.,“Student-Produced Podcasts in Language Learning--Exploring Student Perceptions of
Podcast Activities”,IAFOR journal of education, 5(3), 2017,157-171.

[30] Creswell, J. W., & Clark, V. L. P., Designing and conducting mixed methods research. Sage
publications, 2017.

[31] Kocgak, A., Developing speaking skills via creating and using learner podcasts in English language
classes [Doctoral Dissertation, Hacettepe University], 2017.



https://doi.org/10.1057/s41599-025-05550-z
https://dx.doi.org/10.24093/awej/vol9no2.14
https://doi.org/10.15294/eej.v12i3.58338
https://doi.org/10.14742/ajet.6657
https://doi.org/10.46502/issn.1856-7576/2024.18.03.16
https://doi.org/10.4995/eurocall.2023.16117
https://doi.org/10.33422/ijsfle.v1i1.60
https://doi.org/10.1177/13548565221104444
https://doi.org/10.3926/jotse.2509

