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Language	  teachers	  and	  ICTs	  in	  Sweden	  

1-‐1	  investment	  
Pedagocial	  forces?	  
What	  is	  done	  in	  the	  language	  classroom	  with	  
ICTs?	  
	  



Aim	  and	  research	  ques1ons	  
	  
…”	  to	  study	  how	  some	  upper	  secondary	  students	  of	  Spanish	  
choose	  to	  use	  different	  resources	  when	  faced	  with	  an	  
informa1on	  searching	  group	  task	  aimed	  at	  reading	  authen1c	  
web	  sites”.	  	  
	  
•  -‐What	  resources	  does	  the	  teacher	  express	  as	  important	  

and	  what	  resources	  do	  the	  interac1ng	  students	  use?	  
•  What	  is	  detectable	  concerning	  students’	  agency	  as	  seen	  

through	  their	  resource	  usage?	  
•  What	  do	  the	  students	  and	  the	  teacher	  express	  about	  this	  

way	  of	  working?	  
	  



Background	  

•  Design	  for	  Learning	  (DFL)	  and	  design	  in	  
learning	  

•  Informa1on	  searching	  online	  –	  new	  
reading	  
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Background	  

•  Design	  for	  learners,	  design	  in	  learning;	  agency	  
•  Informa1on	  searching	  online	  –	  new	  reading	  –	  
difficult	  to	  scaffold	  (PISA,	  CEFR,	  Curriculum):	  

To	  be	  at	  a	  level	  B1	  the	  students	  should	  be	  able	  
to:	  “scan	  quickly	  through	  long	  and	  complex	  
texts,	  loca1ng	  relevant	  details”	  	  

	  



Defini1on	  of	  terms	  

•  Resource	  –	  tools	  -‐	  examples	  
•  Student	  Agency	  (group,	  individual)	  



Student’s	  task	  and	  data	  gathering	  
Teachers’	  conf.	  

End	  products:	  individual	  
le\er	  and	  group	  
presenta1on	  

Purposeful	  sampling	  (Digital	  na1ves):	  
1-‐1	  solu1on	  
6+	  h.	  
Worked	  in	  separate	  group	  rooms	  
Shared	  group	  document	  on	  Google	  Drive	  
	  

12	  lessons	  Research	  
lesson	  

Interviews	  

•  Screen	  
recordings	  

•  Video	  
•  Audio	  
•  Prompted	  

Interviews	  



”The	  conscious	  traveler”	  	  

•  To	  search	  among	  and	  read	  on	  websites	  in	  
Spanish;	  select	  and	  learn	  about	  a	  specific	  
country	  and	  some	  humanitarian	  rights	  issue	  in	  
this	  (group)	  

•  Oral	  class	  presenta1on	  (group)	  
•  Obligatory	  1tles	  (interes1ng	  sites,	  famous	  
people,	  how	  to	  travel	  ”green”,	  …)(group)	  



Data	  collec1on,	  example	  



Methods	  for	  data	  analysis	  

	  
MIA	  –	  mediated	  ac1on	  –	  (use	  of	  resource)	  (Norris)	  
IAP	  –	  construc1ng	  parallel	  data	  	  
	  

Time	  on	  resource	  +	  frequency	  
Interview	  transcrip1ons	  –	  themes	  
	  
Data	  driven	  categories	  –	  some	  discarded	  



Some	  results	  –	  what	  did	  the	  teacher	  
express	  as	  important	  but	  was	  not	  

used?	  	  
•  Time	  
•  Teacher	  
•  Choice	  
•  Web	  site	  list	  (only	  very	  limited)	  
•  Images,	  image	  banks	  	  
•  (Other	  digital	  resources	  -‐	  Dic1onary,	  paper,	  
pen,	  eraser)	  



Some	  results:	  what	  do	  students	  
express?	  (Gains)	  

•  Authen1c,	  hyperlinks,	  tabs,	  images,	  sound,	  
speed,	  easy	  access,	  flexibility,	  code	  switching,	  
individual	  responsibility,	  group	  as	  resource,	  
efficient	  problem	  solving,	  choice	  and	  agency,	  
solving	  task	  in	  spite	  of	  low	  level	  	  language	  

•  Prac1se	  finding	  informa1on,	  scan	  it,	  decipher	  
it,	  connect	  +	  interpret	  it,	  assess	  its	  value	  (?),	  
cooperate	  w.	  others,	  manage	  1me	  and	  layout	  

•  Gaining	  ac1ve	  collabora1ve	  authorship	  (?)	  
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Results:	  what	  do	  they	  express?	  
(Losses)	  

•  Source	  quality?	  Content	  privileged	  over	  
quality	  

•  Work	  posi1on	  
•  Select/copy/paste;	  GT:	  less	  sense	  of	  learning	  
•  Speed	  and	  presenta1on	  focus	  at	  the	  cost	  of	  
process	  focus	  
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Implica1ons	  
	  
Task	  construc,on:	  producer	  vs.	  Consumer	  (CEFR?)	  
	  
Speed:	  Fast	  medium	  to	  do	  slow	  work	  
	  
In	  stead	  of	  focus	  on	  the	  end	  result	  –	  	  
Scaffold	  through	  tasks	  where	  the	  process	  is	  the	  end	  result	  
	  
Skilled	  teachers	  –	  pedagogues,	  designers	  
	  
SL/FL	  



Thank	  you!	  

Resource	  use	  when	  searching	  for	  informa1on	  
online	  	  

	  
Agency	  in	  the	  foreign	  language	  classroom	  

	  

Lisa	  Källermark	  Haya	  
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00:
19:
36	  	  

Lingro.com	   Spa,	  En	   E:	  Mhmm	  well	  that’s	  
profound….	  What’s	  
profound…	  Right,	  yeah	  
you	  did	  talk	  about	  that…	  

Checks	  a	  word	  with’	  
’Lingro’	  

	  

Exchanges	  looks	  with	  I,	  
then	  A,	  then	  looks	  down	  

Turns	  to	  the	  researcher/
Talks	  to	  the	  researcher	  

00:
19:
59	  

Virtual	  
classroom	  

Spa;	  
backgroun
d	  info	  in	  
Swe,	  En	  

E:	  Well	  it	  would	  be	  good	  
if	  we…	  but	  where	  is	  it	  …	  
THERE	  OK	  found	  it…	  

Finds	  document,	  scrolls	  
down,	  up,	  clicks	  the	  
teacher’s	  link,	  called	  
”países	  y	  enlaces”	  

Position	  1	  

00:
20:
09	  

Teacher’s	  
web	  
document	  
with	  the	  
different	  
countries	  
and	  their	  
web	  
adresses	  

Spa	   (I,A:	  unable	  to	  hear)	  	  

E:	  Yea,	  I	  think	  so….	  If	  you	  
say	  fue	  then	  it	  is	  
became…	  	  

I:	  But	  fue	  is	  also	  was…	  	  

E:	  but	  fue	  is	  more	  it	  
happened,	  since	  it	  is	  
more	  like	  something	  
sudden…	  

Scrolls	  down	  to	  ’Venezuela’	  	   Looks	  at	  A,	  then	  I.	  	  

	  

	  

Indicates	  sudden	  with	  her	  
]ingers	  

	  

00:
21:
00	  

	  	   	  	   	  	   Scrolls	  down.	  Clicks	  a	  link	  
in	  the	  middle	  of	  the	  
document	  called	  
’ecoturismo’	  

Position	  1	  

Transcrip1on	  -‐	  example	  	  


