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The language qualifications of the CLIL teacher are fundamental for the
CLIL professional profile, but, unlike methodological training, they have not
been much focused on so far in Italy, as they have been mainly considered
as the result of personal acquisition or of individual experiences and
backgrounds (mother tongues, teaching abroad, courses or certifications).



Training CLIL teachers

Language course B1+, Liceo “Machiavelli”, Firenze,
September 2014 - January 2015: 20 h in class + 40 h.
online

Language course B2+, Liceo “Niccoldo Copernico”, Prato,
January - April 2015: 30 h in class + 13 h online

University of Pisa - CAFRE
in cooperation with two secondary schools
in Tuscany



MOTIVATION
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Starting our “journey”: quotations
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NARRATION STARTS: life, work and interests!

A picture or an i .
object which — = O

'JAN M CEWAN

tells something
about youl!

SOMETIMES I LIE AWAKE AT NIGHT,
AND [ ASK,"WHY AM T HERE?"




THE SYLLABUS: two key words

narration as free expression
of oneself, as self-awareness,
motivation to personal

empowerment and reflection

the learner as a narrator and
a thinker expressing wishes,
values and aims in relation to
the training project and to the
new professional profile

challenging content
suitable to adults (gender
differences, communication,
science and technology,
political language, Globish,
social /regional varieties of
the language).

the notion of register
(tenor, field, mode)



IMPACT and RESULTS

| have become more
aware of how language
phenomena are strictly
interrelated and how the
study of English may
provide further insights
into the study of Italian
and Latin.

It has been a
pleasure to sit at
a desk as a
student and try
to overcome my
laziness.

The first difficulty has
been the one of
speaking in front of
all the colleagues
without getting
ashamed of the
mistakes we usually
make!

The major problem
has been
memorization, not so
good in adults!

During the course
interesting hints for
autonomous research and
study have emerged which
each of us has been able
to exploit according to
personal needs.

It has been tiring to
attend a course with
numerous assignments
and hard work while
teaching in your
classes...



METACOGNITIVE ATTITUDES

expectations, fears and needs in relation to
personal engagement and to the cooperation with
colleagues (specific activities carried out in the first
and second lesson with open discussion of the
results)

monitoring one’s own work and the competences
partially or completely achieved (mid-course)

reflection and exchange of impressions and ideas
(end-of-course)



What are my footprints like now? (deep, large, long,

superficial, everlasting, erasable /effaceable, never-ending,
etc.)

How would | like them to be?



Personal pedagogical metaphor

George Gray

| have studied many times

The marble which was chiseled for
me -

A boat with a furled sail at rest in
a harbor.

In truth it pictures not my
destination

But my life.

Edgar Lee Masters (1868 -1950) Y
our own

image/
metaphor



TESTING AND ASSESSMENT

activities regarging various areas and skills
(grammair, listening, speaking /interacting, reading
and writing)

speaking and writing marking grids in order to
assess performances and texts according to
appropriate criteria

need to adapt and integrate CEFR descriptors
keeping in mind the typology of learners and their
learning in progress



FUTURE PERSPECTIVES
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Teachers have realized the course has been a step in their
professional development and that their setting off along the
CLIL path implies a great change and a long run!
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