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The puzzling nature of intercultural communicative 

competence (ICC) 

 Different understandings and contours.

 Often used interchangeably with multi-cultural 

competence, Cross-cultural competence, global 

competence.

 ‘Development of cognitive, affective and behavioural 

components, in addition to cultural knowledge and is 

demonstrated by such as factors as increased awareness 

of one’s own identity and culture in relation to others, and 

changes in attitude and behaviour’  Byram and Feng 2006



Teaching ICC in English language classrooms:  

Theoretical frameworks

A structural 
functional approach

Postmodern 
conception of ICC



A structural 

functional 

approach

Traditional culture pedagogy

Culture is taught as a set of fixed beliefs, values and 
artefacts localised within one nation.

transmission of foreign cultural information; The five 
F’s (food, fashion, famous people, festivals, and 
flags)

Provide a list of ‘to do’ and ‘don’t’ ‘cultural recipes’.

The aim was to look for “ a common universal ground of basic physical 
and emotional needs to make the foreign culture less threatening and 
more accessible to the language learner.” Kramsch(1993: 224). 



❖ Learners need to read all the texts 

showing touristic places and they 

have to write short descriptions of 

the UK as a way to develop their 

ICC
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Sample from EFL textbook  



Sample from 

EFL Textbook
• Knowledge transmission



Byram model of ICC

 Knowledge

 Skills 

 Attitudes 



Problematising current approaches to ICC

 Can we apply them evenly across a ‘whole national culture’?

 Reductionist and comparative approach, little engagement with complexity.

 The current models mainly focuses on learners’ cognitive skills in a fixed rather than in 

a flexible way.

 The lack of actively engaging learners in interactive situations as they would normally 

do in real life communication.

 Less recognition of the impact of mobility and the global forces on cultures.
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• How do EFL teachers perceive ICC ?

• How do EFL teachers operationalise ICC models in their 
language classroom?

• What are the aspects they aim to develop in their 
learners when implementing the ‘intercultural’ element?



Research 
methodology 

Case study of teaching 
EFL in an Algerian HE 

Qualitative 
approach 

Thematic analysis 
(NVivo 12)



Teaching English in the Algerian higher education: An overview of the research context 

 The internationalisation of the Algerian higher 

education.

 English language teaching curriculum reforms.

 ICC as a new skill to prepare students for 
international mobility. 



Discourse of tolerance, understanding and 

openness  

Interview extracts Themes

“As an ICC teacher, I am supposed to form students to be able 
to move and who has this potential to use language and to be 

understood and not misunderstood, especially this point is very 

important, because the lack of this intercultural competence 
leads to misunderstanding.

“I think we are living in a globalised era and globalisation also 

plays an important role in teaching (.) we cannot study English 

without having an idea about countries such US and England 

(.) We need to learn about these countries to appreciate […]

“It widens the students’ horizons that is they’ll know much more 
than they expect (.) they will have such a reflective inquisitive 

mind to know more that is they will not become and 

judgmental they will not judge”.

“What I want to do as a teacher is help student to avoid this 
cultural shock. If I have these kind of learners that are no more 

shocked by the difference, I want my students to be tolerant 

and tolerance is the peak of intercultural competence”.

• Awareness of differences

• Positive attitudes

• Openness and understanding 

(Literary texts are used as materials to develop ICC) 

• Tolerance



Discourses of tolerance, understanding and 

openness  

Interview extracts Themes

“It’ something you cannot teach unless you live it so 

culture cannot be taught one hundred percent it 

has to be lived (...) we learn that from experience”.

Yes, at the beginning of the year, learner were more 

nervous and impulsive (.) they did not accept some 

issues (.) But day after day they got used to these 

kind of discussions and their attitudes changed a lot.

• The importance of experience

• Positive attitudes



Discussion of findings: Teachers perspectives 

ICC

Lived 
experiences

Openness

Tolerance 

Critical 
awareness 



Pedagogic concerns

 The danger of falling in the trap of national homogeneity, reductionist and 

essentialist understanding of language and culture relationship.

 Issue of Ownership of English language when it comes to material selections.

 Lack of training for EFL teachers.



Recommendations



Language teaching and learning is similar to

“a social semiotic system that mediates global form and local 

thought, national and transnational interpretations of history, 

collective and individual apprehensions of reality” 

[Kramsch & Zhu Hua, 2016: 48].



Recommendations

Postmodern paradigm shift. 
Holliday’s 2011 ‘Grammar of 
culture’.

Emphasises the ‘complexity’,  
‘negotiation’ and ‘fluidity’ of 
culture. 

 Culture is socially constructed 
and not natural. 



Recommendations

 The need to be context specific.

 Nuances of meaning in relation to different social affiliations and identities (gender, 

age, profession… etc.)



 Conclusion 
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