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Abstract 

An important goal for students in engineering education is the ability to present and defend a project in front of a technical 
audience. We have designed an activity for helping students to work the independent learning and communication skills, 
while they are introduced in the dynamics of a conference. In this activity, students prepare and present a poster at a popular 
physics conference on relativity. This activity is shown to provide them with communication skills, related to generic skills at 
the core of Universitat Politècnica de Catalunya (UPC) degrees, and which are relevant in most of the duties of an engineer.  
 

Keywords: RIMA project, Science communication, communication skills, autonomous learning, team work. 

 

 

 

 

 

  

                                                           
*ADDRESS FOR CORRESPONDENCE: Andres Aragoneses, Department of Physics, Duke University, 27708, Durham, 

NC, USA. E-mail address: aaragoneses@carleton.edu / Tel.: +001-919-660-2508; fax: +001-919-660-2525. 
 



Aragoneses, A., Salan,N.A. & Hernandez-Fernandez,A. (2017). Disclosure Day on Relativity: A science activity beyond the classroom. World 
Journal on Educational Technology:  Current Issues. 9(2), 59-66 
 

  64 

 

 

 

 

 
 
 
 
 
 

 
Figure 3. Positive students evaluation about invited speeches. Questions related are in figure 1. 

 
One of the aspects that students were in more agreement (questions 4, 5 and 6 of survey 1) is that 

they find important for their career as engineers to have a broad knowledge of the science that is 
being investigated today, so they greatly appreciate the opportunities offered to them in the course to 
improve this knowledge in science and innovation. Some of the subjects they show interest in are 
those of intense research nowadays with clear links to engineering, such as quantum mechanics, 
particle accelerators or nuclear physics. In particular, when asked for other subjects of interest in 
question 11 of survey 1, 47% of students agreed in quantum physics and applications for day life. 

 

4.1.2. Rating of the poster defense in the classroom 
 

First poster presentation is in the classroom, with their peers and the teacher. In this session, each 
work is evaluated independently by students and by teacher. Every student has a rubric and a 
template. They all had those documents when developing the poster, so they all know the key aspects 
that are going to be evaluated. The grading that students do of their colleagues work is anonymous, 
and it mostly coincides with that made by professor. The difference between both re views is at 
most one point over 10. This shows that they have assimilated and are aware of the important aspects 
of the presentation and defense of the poster (figure 4). The comments they write on the evaluated 
works tend to be demanding on the contents and on the communication techniques. The fact of 
having guidelines helps them to develop a better work and to grade in a rigorous manner. 
 

 

 

 

 

 

 

 
 
 

 
Figure 4. Poster evaluation by means of a rubric. Questions related are shown in figure 2. 

5.- I am interested in enlarging my scientific 
culture.


6.- I have found it relevant for my preparation 
having a broad scientific culture.


8.- I think I am aware of the latest developments 
in science and technology.


9.- I would rather prefer to have devoted more 
hours to lectures and problem solving than to 
talks.
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Figure 4. Poster evaluation by means of a rubric. Questions related are shown in figure 2. 

2.- Communication items (typography, color, 
functionality, …). Is the poster easily read? Do 
figures and plots help its understanding?


3.- Presentation of the contents. Does the poster 
reflect the work? Is it self-contained?


8.- Group work. All the members have taken part 
actively in the presentation and the question.


9.- Questions/Answers. The answers to the 
questions have been clarifying and efficient.



Creation of an educational Youtube video
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College students assess the impact of their 
videos on high school students 

To assess the impact of their videos on the high school 
students, college students in the second run were asked to 
accompany them with some related questions for high school-
ers to answer before and after they watch the videos. Because 
they had already covered the physics presented in the videos 
in their current physics course (AP or non-AP), their answers 
indicated to us how well they understood those concepts in 
their course lectures, and the effect that watching the videos 
had on their answers. There are two true/false questions in 
each video. Table I shows examples of some of the questions 
for the videos on classical mechanics. 

The project was run with two sections of the same intro-
ductory physics course, in two consecutive years. The students 
in the first run created videos on special relativity and stu-
dents in the second run created videos on classical mechanics. 
In this second run we wanted to get a more detailed feedback 
of the impact of the videos on the high school students, and, 
in addition to the videos, college students were asked to gen-
erate related questions for each of their videos. 

College students visited the high school students in their 
regular lecture period. The videos were distributed at different 
stations throughout the classroom with one laptop each. Then 
each station showed repeatedly the same educational video to 
different groups of high school students. They were watched 
in small groups (three to four high school students) together 
with the college students that developed each video. High 
school students moved to the different stations to watch the 
different videos. As they got to a new station, high school stu-
dents answered the true/false questions before watching the 
related video, then watched the video and answered the same 
questions again, without interacting with the college students. 
After that there was a discussion time where questions were 
clarified. Then they moved to a different station to watch an-
other video on a different topic.

Discussion and conclusions 
With this project we intend to have college students reflect 

on the role of teaching and how that can benefit their own 
learning. In the process of developing the video, they were 
required to solve a particular problem in physics, but also to 
explain it to a person with less background in physics than 
they have. This makes the students structure their ideas and 
find an efficient way to address them, using analogies and 
examples. This requires the additional effort to comprehend 
the abstract concepts they are presenting. They are also asked 
to show their draft video to friends and family before editing 
the final version. By doing this they realize which aspects are 
unclear to their audience, which could be because of the way 
they present their topic in some cases, but also because they 
did not have a clear idea of the physics in other cases.

Figure 2 shows the distribution of correct answers before 
and after watching the videos. We observe an improvement 
of the answers, suggesting that the videos, in general, did help 
clarify the physics. A closer look at the distribution of answers 
shows that most of the answers that were correct in the first 

it, keeping in mind the target audience. To design a self-con-
tained video, we would argue that one must include the expla-
nation of a particular concept and then an application with an 
example, in a manner as engaging as possible. 

One of the two classes developed videos on Newtonian 
mechanics (kinematics, dynamics, energy, etc.) and the other 
class on special relativity (time dilation, length contraction, 
paradoxes, etc.). The videos generated are uploaded to You-
Tube and are collected at a website, Pills of Physics,15 devel-
oped for the project. 

As with any other assignment given to students, the cre-
ation of the video has its associated rubric (see Fig. 1). This 
helps the students to focus into the key aspects that are going 
to be relevant in their grade, which are also going to help 
them create a better video. The rubric was generated taking 
into account the physics learning goals and the key aspects of 
video-making emphasized during the ITS presentation in the 
classroom.

Before After

True False True False

In parabolic motion, if you double 
the initial velocity, would the 
object reach twice as far? 

An object following parabolic 
motion on the Moon would reach 
six times further than on Earth 
(gravity on Earth is six times that 
on the Moon).

If we drop a bottle filled with 
water and the same bottle filled 
with iron marbles from a certain 
height, both would fall at the 
same rate. 

Table I. Sample questions that were asked to the high school 
students before and after watching the video. Each video had two 
associated questions.

Fig. 1. Rubric used to evaluate the YouTube videos 
created by the students.

Grading guide



https://www.youtube.com/watch?v=lQps_kPjgTQ
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round stay correct in the second round, and very few are 
changed to wrong answers. This indicates that the videos are 
not misleading, they do not introduce incorrect ideas to the 
students, and they help highlight those concepts that require 
more focusing or an improvement of the video (moment of 
inertia and Doppler effect in our case). 

Overall, we observe an improvement in the answers from 
the high school students at the end of the project. We think 
this is positive and shows the beneficial impact we were an-
ticipating. We are cautious though as, in part, this improve-
ment could be influenced by the fact that they are going over 
concepts covered previously in class, and watching the video 
works as a reminder. In addition, there could be an effect on 
their answers caused by the fact that they answer the true/false 
questions right after watching the videos, when its message is 
still fresh in their minds. A more ambitious project will do a 
follow-up of their understanding after a gap time of more than 
one day between watching the videos and the second round 
of questions. Also, we will compare these students to a control 
group that spends the same amount of time just reviewing 
their own class notes instead of watching the videos. But what 
makes this approach different is that, on one hand, we offer 
the high school students a novel approach in an up-to-date 
format that is more attractive to them as it is YouTube, and, on 
the other hand, college students get to experience and reflect 
on the teaching of physics, and also to work in a more novel 
platform that is familiar and attractive to them. 

On a side note, it is worth mentioning that this learning by 
teaching project that links high school with college can be easi-
ly extended to other age groups, in particular in the same insti-
tution, reducing the coordination issues that might arise when 
two institutions are involved (schedules, semester vs. trimester 
system, mobility of students, etc.). High school students could 
develop educational videos for middle school students, or se-
nior students could do the same for sophomore students.
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Fig. 2. Probabilities of correct answers before (56.2% out of 137) 
and after (81.5%) watching the videos. The error bars represent 
the confidence interval computed with a binomial test.16
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ers are very open to this kind of collaboration, this might re-
quire more or less effort depending on the institution and the 
geographic area where it is located. But most universities and 
colleges have an office for community and civic engagement 
(CCE) that works to make these connections between the 
institution and the larger community possible. To overcome 
possible coordination issues, we highly recommend to locate 
and use the expertise of this office. 

In the project we present here, one of the authors, aware 
of the interest in teaching innovation of the other author, 
reached out to start conversations towards a collaboration. 
The intervention of the CCE office helped to work out coordi-
nation and transportation aspects. Having previous satisfac-
tory experience in another institution with a different project 
involving college and high school collaborations3 encouraged 
starting this one.

Creating a YouTube video as an assignment 
The students that developed the educational videos were 

from two different years of the same introductory physics 
course (Introductory Physics: Newtonian Mechanics and 
Special Relativity) with the same instructor. More than 90% 
of the students were first-year college students. Of both sets of 
students, about half of them had not taken AP Physics in high 
school. As for the high school students, at the moment of their 
participation in the project they had already covered classical 
mechanics and had been introduced to some qualitative spe-
cial relativity. 

The video was one of the graded assignments of the course, 
with a weight of 15% of the total grade of the course. Grad-
ing of the video was focused on the physics, but also on the 
efficiency and clarity of the presentation of the physics in the 
video. Previous to the design of their video, an expert from 
our college’s Information Technology Services (ITS) came for 
30 minutes to the classroom to give advice and explain the 
main aspects of a good educational video and how to generate 
one. Most universities and colleges have ITS but, in case that 
service is not available, there are many videos online11-13 that 
give basic suggestions on how to do a decent short video, and 
how to avoid basic mistakes. Also, some practical suggestions 
to make homemade YouTube videos in the classroom can be 
found in Abbott et al.10 Coates et al.14 also describe in detail 
a course where they introduce students to film-making. For 
our project, students were offered to use the digital cameras 
available from ITS, but some decided to use their own smart-
phones (some tips on how to use a smartphone to create a 
good short video can be found in Refs. 10 and 13). 

 The teams were formed of two or three students, so they 
needed to discuss as a group what physics concept they want-
ed to present, but also how they wanted to present it, and what 
is the most efficient, clear, and appealing way of presenting 

Developing Educational YouTube Videos as a Tool to 
Learn and Teach Physics 
Andrés Aragoneses, Eastern Washington University, Cheney, WA, and Carleton College, North!eld, MN
Rebecca Messer, North!eld High School, North!eld, MN

Introductory physics courses can be a challenge for some 
college students, especially those that have not taken Ad-
vanced Placement (AP) physics courses in high school. 

Even some classical mechanics concepts, such as energy, power, 
or the laws of Newton, can be non-intuitive and hard to grasp. 
When it comes to evaluating the learning outcome of our stu-
dents, some of the aspects we evaluate are their abilities to solve 
numerical problems. By solving problems the students show 
how well they understood the concepts and the problem-solv-
ing methods. But students can practice enough and learn how 
to solve related numerical exercises without a deep under-
standing of the physical concepts. When asked more conceptu-
al questions, some students struggle and lack confidence. 

One educational tool that has shown to be efficient in 
teaching abstract concepts is the so-called learning by teach-
ing,1,2 where students need to present and teach peers or 
younger students the concepts they have been studying. This 
methodology also helps students develop communication 
skills3 so necessary in any science-related job, be it by writing 
scientific papers, presenting results at a conference, or pre-
senting projects to a company. 

Also, current technology provides many tools that help 
convey abstract concepts. One of these tools is short videos, 
which are becoming more and more popular in social net-
works such as YouTube, where it is easy to find YouTubers 
who generate interesting content to teach and disseminate 
physics.4-6

Some physics instructors already have their students create 
short videos, either to present their homework, or to present 
their laboratory results, or to present research projects.7-10 

The content of these videos is graded either by the instructor 
or by their peers, but the videos are not widely viewed outside 
the college environment. 

In this paper we present the results of a project where 
students from an introductory physics course (most of them 
first-year college students) develop and create a short YouTube 
video explaining a particular concept in physics, and then they 
present the video to junior and senior students from the local 
high school. The goal of the project is to improve the learning 
of classical mechanics and special relativity among first-year 
college students, while developing their team and communi-
cation skills, but also to help high school students learn phys-
ics, offering them an alternative approach. 

Because current students are very familiar and actively en-
gaged in social media platforms, such as Facebook, Instagram, 
Twitter, or YouTube, the concepts are presented in short vid-
eos (less than five minutes) that are uploaded to YouTube, so 
they are freely accessible at any time. 

In order to make this project successful, coordination is 
required between the college instructor and the high school 
teacher.  Even though, from our experience, high school teach-
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