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Abstract  

 
The research study examines the influence of family cultural capital on students' reading literacy [1]; 
[2]. It presents findings from the VEGA research project no. 1/0720/22, Family Cultural Capital and Its 
Impact on Children's Academic Achievement, conducted at Matej Bel University in Banská Bystrica, 
Slovakia. The study employs a quantitative sociological-pedagogical design using a questionnaire 
administered to 502 students aged 12 to15. It focused on social dimensions of reading behavior 
concerning age, gender, and school location. Data were analyzed using contingency tables, 
Pearson’s chi-square test, and the linear association test. Results show statistically significant 
differences between students from cultural centers and other localities regarding the number of books 
at home and the regularity of their mothers’ reading. The likelihood of students discussing reading 
with their mothers decreases with age. A significant difference was also found between younger and 
older students in how often parents choose books for their children. Findings further reveal a low level 
of library use among students, with differences across grades, genders, and school locations. 
Reading motivation appears to be strongly shaped by external support, particularly from family and 
school [3]. Within families, crucial supportive factors include regular reading by family members, 
shared reading between parents and children, book availability at home, discussions about books, 
and family visits to libraries or bookstores. These findings emphasize the importance of family cultural 
capital in shaping reading literacy. The study contributes to understanding socio-cultural determinants 
of educational achievement and supports targeted interventions to foster reading engagement at 
home and in school settings. 
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1. Introduction 
 
The Slovak education system is currently undergoing a transformation process aimed at curricular 
reform. According to publication [4], this effort seeks to improve student learning outcomes, reduce 
the proportion of students performing at risk levels, diminish the impact of socio-economic status on 
basic literacy outcomes, and increase students' motivation to learn. Literacy is understood in a 
broader sense, encompassing all types of literacy, with reading and literary literacy holding a 
prominent position. An individual’s ability to use and critically evaluate various texts for further 
learning, and to assess information in different life situations, depends on literacy. Reading 
comprehension and information processing are key competencies for lifelong learning and for the 
majority of professions. The quality of reading and various aspects of students' reading habits also 
influence language use. In this context, language can be seen as a medium that conveys knowledge 
and serves as a vehicle for the cultural memory of a segment of society. P. Bourdieu and J.C. 
Passeron [5] described language as an expression of an individual’s social status, values, worldview, 
and the culture — referred to as linguistic capital.  
Slovakia is a multicultural country in which, according to the most recent Population and Housing 
Census [6], at least 26 language groups were identified. Based on the Constitution of the Slovak 
Republic, these groups have the right to education in their mother tongue. Despite this, the primary 
language of instruction remains Slovak, which was the language of instruction for 89.7% of students 
in the 2024/2025 school year [7]. As a result, schools bring together a heterogeneous group of 
children who come from diverse linguistic and cultural backgrounds. In some cases, students’ home 
language and culture differ significantly from the language and culture of the school, which can lead to 
misunderstandings and failure in achieving reading literacy. In our research sample, this was 
particularly evident among students whose mother language is Romani and who are raised under the 



 

 

influence of Romani culture. Marginalized Roma communities often live in social exclusion, which 
adversely affects not only children's access to education, but also their motivation and school 
attendance. Observations by the State School Inspectorate indicate that the language interactions of 
Roma children are limited, and therefore they do not benefit from the educational process to the same 
extent as their peers [8]. 
Students develop reading literacy through exposure to texts rich in linguistic and expressive features. 
Such texts are a key prerequisite not only for developing an understanding of literature, but also for 
developing spoken language. A deliberately guided reading experience supports the overall 
intellectualization of spoken language and contributes to language development across all its 
dimensions. Students’ motivation to read and to develop a reading culture is supported by external 
mechanisms, primarily coming from their immediate social environment — namely, the family and the 
school [3]. A lack of interest and support from this environment often leads to a decline in students’ 
interest in reading. Research confirms that more literate parents provide their children with a greater 
number of stimuli and opportunities that assist them in acquiring reading competencies [9]. Other 
studies show that children from families with more educated parents engage in communication more 
frequently and are encouraged to interact, which results, among other things, in a richer vocabulary 
[10].  
Research [11] has shown that the social context of reading strongly correlates with reading 
development in both younger and older elementary school students. The social context is understood 
as the fundamental mechanism of everyday social interaction in which the child reader is involved. 
This context is shaped by various elements of the social environment whose influence is not only 
functional but also intentional. These include individuals from the student’s immediate surroundings — 
teachers, parents, grandparents, peers, siblings — as well as interactions and stimuli from social 
media and the internet, all of which influence students’ reading habits in different ways and to varying 
degrees. The authors of the referenced study found that the proportion of enthusiastic child readers 
decreases sharply with age. Many students become non-readers, even though they have no 
difficulties with reading itself. While older students read more fluently, quickly, and expressively, they 
enjoy reading less and are particularly reluctant to read in public. Interest in the reading habits of older 
students declines rapidly with age. When students do not read, their reading literacy does not 
develop. In the most recent PISA assessment cycle, 35.4% of Slovak students were classified as 
being at risk in reading literacy, which represents more than one-third of the student population 
completing compulsory education [12]. 
In the VEGA research project No. 1/0720/22, Family Cultural Capital and Its Impact on Children's 
Academic Achievement, we examined, among other aspects, the influence of the family’s and 
school’s cultural capital on the reading habits of Slovak students, with respect to their age, gender, 
and school location. 
 

2. Methodology 
 

The data were collected and processed between 2023 and 2025. We used a questionnaire 
administered to students in the 6th and 9th grades of elementary schools, which was part of a 
comprehensive sociological and pedagogical study. The questionnaire consisted of 69 items, 
including closed, semi-closed, and open-ended questions. Of these, 24 questions related specifically 
to students’ reading habits and literacy. From a social context perspective, we investigated how many 
books students have at home, how many of these are children’s books, who in the household reads 
books, with whom and how often students discuss the books they have read, and how often they 
borrow books from the school or local library. Subsequently, we compared the data demographically, 
considering grade level, gender, and school location.  
For data analysis, we used contingency tables and tested statistical independence using Pearson’s 
chi-square test. Linear relationships between variables were examined using a test of linear 
association. As measures of association, we calculated Pearson’s correlation coefficient.  
A total of 502 students from the upper levels of primary schools in the Banská Bystrica region 
responded to the questions regarding reading and literacy. The sample was a convenience sample. 
We divided the research territory into a cultural center (the regional capital city) and other localities 
(Table 1). The respondents attended 10 different schools varying in location, size, organization, and 
number of students. The cultural center was represented by four schools located in the regional 
capital – university city, with 257 respondents. These are fully organized schools for students from 
grades 1 to 9; one of these schools includes a kindergarten, and one is a private primary school. The 
other localities were represented by six schools (250 respondents) from one town and five villages. 
These include one primary school in a district town, one primary school approximately 10 km from the 



 

 

cultural center, and four primary schools in municipalities with populations ranging from 500 to 3 300 
inhabitants. 
 
Table 1. Research sample 

Grade N % Gender N % School 
location 

N % 

 6th grade 285 56,8 Boys 256 51,0 Cultural centre 254 50,6 

9th grade 217 43,2 Girls 246 49,0 Other localities 248 49,4 

Together 502 100 Together 502 100,0 Together 502 100,0 

 

The schools involved in the research are located in a Self-Governing Region, which has a population 
of 614,350. According to data, 77% of the population identify as Slovak, 11% as Hungarian, and 2.5% 
as Roma [13]. However, according to the Atlas of Roma Communities [14], the Roma population in 
this region may constitute up to 17.5%, with a quarter of them living in marginalized communities on 
the outskirts or outside of villages [15]. Many Roma students attend the four rural schools involved in 
the study. 
 

3. Research results 
 

We examined the social context of students' reading and readership in relation to their family and 
home background based on the following research questions: 

1. How many books do the students have at home? (Do not count magazines, newspapers, 
or their school textbooks.) 

2. How many of those are children's books? 
3. Who in the students' households reads books? Who do students see reading books 

(including e-books) at least once a week at home? 
4. How often does the mother talk with the students about what they have read and what 

they learned from the book? 
5. How often does the father talk with the students about what they have read and what they 

learned from the book? 
6. How often do students borrow books (including e-books) from the school or local library? 

 
Table 2.  Social contexts of students' reading 

Variables 
Test Pearson 
Chi-square 

Test value p-value 

1. How many books do the students have at 
home? 

Grade 
Gender 
School location 

7,084 
2,248 
54,739 

0,214 
0,814 
0,001 

2. How many of those are children's books? 
 
 

Grade 
Gender 
School location 

5,788 
3,320 
31,224 

0,216 
0,506 
0,000 

3. Who in the students' households reads 
books?   

Grade 
Gender 
School location 

0,849 
0,935 
10,799 

0,357 
0,334 
0,001 - mother 

- father Grade 
Gender 
School location 

0,003 
9,800 
13,440 

0,959 
0,002 
0,000 

- siblings Grade 
Gender 
School location 

0,158 
0,071 
0,590 

0,691 
0,790 
0,442 

- grandparents Grade 
Gender 
School location 

0,298 
0,191 
1,913 

0,585 
0,662 
0,167 

- someone else Grade 
Gender 
School location 

3,963 
1,273 
0,021 

0,047 
0,259 
0,886 

4. How often do the mother talk with the 
students about what they have read and what 
they learned from the book? 

Grade 
Gender 
School location 

0,198 
5,740 
6,733 

0,000 
0,125 
0,081 

5. How often do the father talk with the students 
about what they have read and what they 
learned from the book? 

Grade 
Gender 
School location 

25,391 
3,197 
9,673 

0,000 
0,362 
0,022 



 

 

6. How often do students borrow books 
(including e-books) from the school or public 
library? 

Grade 
Gender 
School location 

38,273 
19,228 
19.228 

0,000 
0,000 
0,062 

 

Socioeconomic background, household resources, as well as the family’s attitude towards reading 
influence the number of books owned by the household. The physical availability of books to children 
and adolescents has a positive impact on their reading [16]. Therefore, we asked the students how 
many books they have at home. 
 

 
 
Figure 1. Number of books in the student's household  

 

From Figure 1, we can see that nearly half of the respondents (46%) have between 26 and 200 books 
at home. The data suggest that ninth graders may have slightly more books in their households 
compared to sixth graders, although the difference is not very pronounced. No statistically significant 
relationship was found between grade level or gender and the number of books at home. The only 
minor deviation appears in the category of 500 books or more, where girls slightly outnumber boys. 
An interesting finding is that students living in the cultural center tend to have more books in their 
households, most likely due to better access to cultural institutions, education, libraries, and 
bookstores. This was confirmed by a statistically significant relationship between location and the 
number of books in the household.” 
 

 
Figure 2.  Number of children's books in students' households 

 

More than half (64%) of the students reported having between 0 and 25 children’s books in their 
household. The largest proportion of students (37%) indicated that they have 0 to 10 children’s books 
at home. No statistically significant relationship was found between grade level or gender and the 
number of children’s books in the household. This suggests that the distribution of children’s books is 
very similar across younger and older students, as well as between boys and girls. A statistically 
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significant difference, however, was observed between students from the cultural center and those 
from other locations. Students from the cultural center reported having significantly more children’s 
books at home. 
 

 
 
Figure 3. A person in the student's household who reads books regularly at least once a week  

 

The most frequently reported person who regularly reads books was the mother (43%), which points 
to her dominant role in supporting reading. In contrast, only 20% of students mentioned the father, 
which is less than half compared to the mother. The father was identified in only one out of five cases, 
highlighting a marked imbalance compared to mothers. Other family members mentioned were 
siblings (26%) and grandparents (14%). More than a quarter of students (27%) reported that they do 
not see anyone at home reading books. Only 5% of children indicated that ‘someone else’ reads, 
suggesting that reading is largely confined to the close family circle. 
No statistically significant differences were found between sixth and ninth graders. However, a 
significant difference emerged between students from the cultural center and those from other 
locations regarding the mother’s regular reading. In the cultural center, students reported the mother 
as a reading person considerably more often (50%) than students from other locations (only 36%). 
Twice as many students in the cultural center (26%) reported the father as a reader compared to 
students from other locations (13%). Boys indicated the father as a reader more frequently (25%) than 
girls (14%). This asymmetry was further confirmed by a statistically significant difference between 
boys’ and girls’ responses. It may be assumed that fathers read more often in households with boys 
than in households with girls, or that boys are more attentive to their fathers’ reading. With regard to 
siblings or grandparents as readers, no statistically significant differences were observed in relation to 
grade level, gender, or location. 

 
 
Figure 4. How often do the mother and the father talk with the students about what they have read 

 

Daily dialogues about reading are rare. Only 1 in 10 students reported talking daily about reading with 
their mother, and only about 1 in 16 with their father. A total of 61% of respondents stated that they do 
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not talk, or hardly ever talk, with their father about reading, while 47% reported the same regarding 
their mother. 
A statistically significant difference was found between younger and older students in how often their 
mother and father talk with them about what they have read. With increasing age, the likelihood of 
children talking with their parents about reading decreases markedly. This decline may reflect not only 
children’s growing independence but also a decreasing parental interest in the reading lives of older 
children. 
Although no statistically significant difference was observed between boys and girls in conversations 
with the mother, mothers tend to discuss reading more often with daughters than with sons. More 
than half of boys (52%) and 43% of girls reported that they hardly ever talk with their mother about 
reading. Fathers, however, were reported to talk significantly more often about reading with students 
from the cultural center compared to those from other locations. 
 

 
 
Figure 5. Frequency of borrowing books from a school or public library 

 

Most respondents (64%) said they never or rarely borrow books or e-books from the library, while 
20% said they borrow them only a few times a year. Only a small proportion of students visit the 
library regularly – 6% once a week and 10% once or twice a month. The data indicate a low level of 
library use among this group of students. 
 

4. Discussion and Conclusion 
 
The Research findings confirmed that the largest proportion of the pupils surveyed had only 0–10 
children's books at home. This finding suggests that some families may simply prefer other forms of 
education or entertainment for their children, such as games, sports, and television, and therefore do 
not place emphasis on collecting children's books. However, it may also mean that they do not have 
sufficient financial means to purchase children's books, which are currently expensive. If we take into 
account the location of the elementary schools from which our respondents came, we can clearly 
assume that the socioeconomic background of some students from the cultural center and other 
locations is different. This is also confirmed by our research findings. In other locations, it is more 
common for pupils to have fewer books at home than in the cultural center. A statistically significant 
relationship between location and the number of books in the home has been confirmed. This may be 
related to various socio-economic factors: 
Parental education – In rural areas or economically less developed regions, the proportion of parents 
with higher education may be lower, which can be associated with a reduced emphasis on reading at 
home and a smaller number of books in the household. 
Students’ native language and parents’ language – The mother tongue of some of our respondents in 
rural schools is Romani. Many of these students’ parents speak only Romani at home. There is a 
shortage of books in the Romani language. In 2020, The Good Romani Fairy – Kesaj Foundation, 
with financial support from the Fund for the Support of the Culture of National Minorities in Slovakia, 
published only two interesting and useful titles, while a third remains in manuscript form [17].” 
Household financial situation – Books can represent a costly investment, especially if a family has a 
limited budget and must prioritize other expenses. 
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Access to culture and educational institutions – Libraries, bookstores, and cultural events are more 
common in cultural centers, which motivates households to own books. 
Historical and regional factors – Localities with a richer history of education (e.g., university towns) 
may have more households with larger numbers of books. 
Differences in the number of books at home are often influenced by a combination of parents' 
education and language, economic situation, availability of libraries, cultural customs, and regional 
factors. There is also a statistically significant relationship in favor of students from the cultural center 
between location and the number of children's books in the household. The result may be influenced 
by the responses of our respondents from marginalized Roma communities. 
Respondents most frequently reported seeing their mother read at home. However, more than one 
quarter of students indicated that they do not see anyone reading books in their household. This may 
signal a lack of reading role models in the students’ home environment. In the cultural center, 
students significantly more often identified the mother as a reading person. Although the father was 
mentioned substantially less frequently than the mother, students’ responses differed significantly with 
respect to the school’s location. In the cultural center, the father was identified twice as often as in 
other locations. These results suggest that students in the cultural center are exposed to more 
reading stimuli and role models in the form of both a reading mother and father. 
More than half of the students do not talk with their father about what they have read, and half do not 
discuss it with their mother. With increasing student age, conversations with parents about reading 
become even less frequent. This may be due to the growing independence of older students and their 
preference for discussing reading with peers. It may also be related to parents’ lack of knowledge 
about how to communicate effectively with their adolescent children about reading and books [18]. 
Statistical results confirmed that sixth-grade students and girls borrow books from libraries 
significantly more often than ninth-grade students and boys. The majority of respondents do not 
borrow books from either school or public libraries at all. Access to school library materials was 
negatively affected by school closures and limited access during the COVID-19 pandemic [19]. 
Another contributing factor may be the number and condition of school libraries in Slovakia. In 2022, 
financial expenditures for the acquisition of library collections decreased by 37.6% compared to 2021 
[20]. This decline meant that school libraries were unable to purchase new book titles, leaving some 
library collections outdated. The research findings indicate that the social context of students’ reading 
practices is not favorable. 
Interest in reading books and the development of readership are beneficial for the personal growth of 
individuals, as they foster imagination, empathy, critical thinking, vocabulary, and language 
competencies. The book as a medium facilitates the understanding of broader contexts, stimulates 
creativity, and supports the development of emotional intelligence, while shared reading with parents 
strengthens mutual bonds. For this reason, it is recommended that parents serve as role models in 
reading, engage in reading as a shared family activity, maintain discussions about books that have 
been read, and encourage curiosity and interest in reading. 
It is essential to allocate financial resources for the operation and activities of school libraries and to 
create conditions for the education of school librarians, enabling them to implement innovations, 
organize, coordinate, and provide support for the development of reading literacy, readership, and 
reading culture among students through various educational and creative approaches. Furthermore, 
they should be equipped to design, manage, and implement discussions, reading competitions, and 
activities linked to projects that promote students’ reading. 
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