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Abstract

Higher education is currently unprepared for the main challenges facing society. The education
system and educators must redefine their role and ways of acting, thus becoming the main agent of
change. Increasing technologies, overloaded information and Artificial intelligence (Al) tools, require
innovation in education and the (re)meaning of the act of teaching, an opportunity to turn each lesson
into a prefigurative action. The aim of this paper is to highlight, systematize and share a set of
participatory techniques that have proven to be advantageous in building knowledge in formal
education contexts. Results show that educators/professors must be learning challengers. In the
context of prefigurative politics, this means working toward the world of tomorrow, in the present
moment, which allows responding to today's challenges where everyone is better able to deal with
courage, perseverance, resilience, generosity and honesty in the complex, uncertain and vulnerable
world in which we live.
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1. Introduction

If the world is evolving, it is unavoidable that education will evolve with it; In this context, it becomes
necessary to guarantee meaningful teaching centred on the teaching-learning process and
consequently flexible.

The recent pandemic we experienced accelerated the process of digital transformation in education.
New services emerged that made it possible to continue going to school even outside of it,
unequivocally increasing interactivity, inclusion, and adaptation to new ways of learning.

It is now possible to think about face-to-face, digital, or hybrid teaching with greater openness, using
tools that until recently were unknown to teachers and educators. Skills and values that allow
individuals to collaborate effectively and contribute to positive change towards a more sustainable and
cohesive society have been extensively investigated [1].

Taking advantage of the rapid changes, the pandemic has forced us to make can be an opportunity to
implement the profound transformation the school needs to keep up with societal evolution. It is
necessary to ponder the role of educational communities, be familiar with and know how to use active
learning methodologies, change the evaluation system, and thus contribute to the school's
transformation.

From this perspective, rethinking spaces and structures, content and skills, and above all, teams and
relationships becomes essential. Long-term strategic thinking in education should not lead to a single
model but rather consider different trends and their possible future evolution in each country's
socioeconomic and political context [1].

2. The Prefigurative Action

The concept of prefigurative politics refers to the work to concretise in the present, the practices of
change and the just and equitable social relations that are dreamt of for the future. For Ouvifia [2], it
means a set of practices and social relations that, at present, anticipate the germs of future Society,
corroborating Tokar's idea, cited in Gordon [3], that a transformative social movement must
necessarily anticipate the ways and paths of the hoped-for new Society.
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The interest in prefigurative politics has been growing in a significative number of different areas [4,5]
and, although some authors [4, 6] claim that this concept’s first links with social movements, others
like Gordon [3] point out that the concept was introduced by two social theorists, Carl Boggs, who in
1977 proposed the term “prefigurative task”, and Wini Breines, who in 1979 coined the term
“prefigurative politics”. Inspired by anarchist principles, some activist movements include the
prefiguration of participative democracy, horizontality, inclusiveness, and direct action as core
practices [6]. Gordon [7] also discusses the concept based on preparing for a toxic future - the
catastrophe - but still believing in the hope that accompanies efforts to build spaces of freedom,
equality and solidarity. For Gravante [4], these practices, rather than following the logic that the results
justify the means, are equivalent to the goals. In other words, the process is just as important as the
result.

As Gravante [4] points out, for some authors, the prefiguration can be seen mainly as the creation of
alternatives; when this happens, prefiguration occurs through activities or projects aligned with the
movement's goals or topics. Others interpret prefiguration as a form of mobilisation, where the means
reflect the ends; in this case, prefiguration underpins the movement's goals. However, when
processes overcome the cost-benefit logic and exhaustion and integrate practices into the movement's
values and identity, these processes allow the inclusion of the two previous ways. So, prefigurative
politics can be seen as a potential "unit of measurement for analysing the achievements and
limitations of innovative modes of organisation [2].

In higher education systems, prefigurative politics can represent a unique and important way to bring
about progressive transformation yet it must be viewed as one strategy among many others, whose
plurality is itself necessary to allow the building of concrete alternatives (or ‘real utopias’) in the
present [8]. In this case, higher education institutions can be unique and valuable experimentation
laboratories worldwide, shifting the solutionist and technocratic model into creative and value-driven
models that allow local knowledge to emerge.

However, as questioned by Silonsaari [9, p.2],how can individual research projects, confined in
current realities, study the social change towards desired futures?” and “are the research participants,
whoever they are, even able to express informed views?” The author argues that inherent to
prefigurative practice, we can find openness and fluidness, though it needs to develop some
institutional forms.

Malinverni & Hernandez-Hernandez [10] already presented some examples of international institutions
that have foreshadowed scenarios for school education. Additionally, these authors present some
ideas of how speculative fiction can be embodied in classrooms not to represent worlds, but to create
them. So, the question arises: why not look at this speculative fiction as a way of addressing notions of
truth that are part of reality, knowledge and subjectivity, to make sense of what is being asked; for
example, in terms of courses created, content worked on or assessment models to be developed. It is
with this lens that we discuss some of the practices we have developed below.

3. Active Learning

Face-to-face active learning formats offer immediate teacher-student interaction and hands-on
learning experiences, boosting social connections and greater accountability over academic progress
[11, 12].

3.1. What is the Place for the Classroom?

Active learning methodologies have been increasingly recognised and valued in recent times, even in
higher education [13, 14]. Therefore, the classroom should be the place where empathetic
relationships are established and the foundations for individual motivation and/or development are
created, strengthening existing social relations and therefore creating conditions for dialogue and
debate [14, 15].

This dialogue, based on transparency and objectivity, on mutual respect regardless of divergences of
points of view or knowledge, on accountability, autonomy and solidarity between peers, favours the
creation of collaborative work groups, that deal in an integrative way with cognitive, psychodynamic
and societal aspects [16] and also learn together.

In this line, the classroom can meet what Andreotti [17] says is Spivak's vision for an educational
project: one that creates spaces and provides the analytical tools and the ethical bases for students to
engage with issues and global perspectives that address complexity, uncertainty, contingency and
difference.
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3.2 From Interdisciplinarity to Interdimensionality

Faced with the role of a learning challenger in complex environments, the teacher now uses different
methodological approaches to allow for the expression of his/her students' visions, perceptions,
knowledge, convictions, and forms of expression [18].

All actions are necessary. From this perspective, converging efforts that articulate different actors,
knowledge, modes of action and thought on a local and global scale seem to be an important
contribution in the search for the "best" solutions, with interdisciplinarity having an indisputable
importance. Furthermore, the work to develop socio-emotional skills, often called soft skills, which
were undervalued until recently, is now recognised as an added value in schools' complex role in
promoting students' integral development [19].

The teaching-learning process thus encompasses the various dimensions: cognitive, ethical, civic,
social/collaborative and emotional. Aspects such as listening to others, engaging in meaningful
dialogue, managing emotions, and better establishing compromises in conflict situations are essential
skills that the teaching-learning process(es) should not ignore [15, 20].

Considering we acknowledge, as Franch states that the growing waves of nationalism and populism,
the threat of neo-fascism, xenophobia and racism, or the increase in violent extremism represent
significant challenges to human rights and democratic values that have been the cornerstone of
Western democracies since the end of the Second World War [21], we realize how important it is to
bring democratic relationships to school, overcoming fragmentation and building the global formation
of the Human Being, which in itself comprises the construction of bridges between theory and practice,
between science and work, and between different schools of thought; This openness allows collective
work between areas of knowledge and different types of knowledge, generating empathy and active
citizenship actions and contributing to education for peace [15].

3.3 Active Learning Methodologies

Active learning practices have been used in non-formal education processes, have been adapted for
active public participation and have more recently reached schools, namely Higher Education. They
have the great advantage of giving meaning to learning because they stimulate learning in an
autonomous, responsible, reflective way, promote the construction of knowledge, and enable action
which, in this context, can be understood as research, development of experimental work or even civic
action [22, 23]. Also, they significantly promote positive emotions and confidence in success, as well
as better learning results [24].

3.3.1. The Importance of Co-conceptualizing

The practice of intentionally constructing concepts collectively necessarily presupposes that the
different knowledge each student brings with them to the classroom is valued. The practice of
incorporating students' visions, perceptions, and emotions establishes a connection between the
individual and the collective, leading to the construction of a collaborative definition in the classroom
that subsequently confronts what science says across its multiple visions. The stimulus arises when
the student connects what he already knows with what he sees he can achieve, but which is not yet
under his control. Among the advantages, we highlight the development and acquisition of social,
personal, methodological, and digital soft skills that enable better performance in areas such as
communication and leadership, as well as an increase in self-esteem, without forgetting the learning of
the concepts covered and the understanding of the themes associated with them. Particularly in higher
education, it must be considered that adult students need to understand why they are learning a new
task and give it meaning. Adults learn better through active experience than through passive listening
and learn better when interacting with others than when working alone.

3.3.2. Evaluate Together

Assessment should be seen as an instrument for continuous regulation of the teaching-learning
process [25] as it encourages dialogue between teacher and student and between students. It
contributes to (i) the construction of knowledge through sharing (student-student), (ii) the autonomy in
the organisation of work, (iii) the construction of knowledge and the perception of error and (iv) the
development of self-correction and mutual help mechanisms [25, 26, 27, 28].
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Peer assessment is suggested to educators as an alternative assessment method that can be applied
more frequently in higher education [26, 29]. Peer assessment is considered a technique to support
collaborative learning, as it facilitates the learning process in a structured way and allows students to
critique and provide feedback on each other's work. In this context, it reinforces the development of
skills in lifelong assessment, providing feedback to others and providing skills for self-assessment and
improving one's work [30] since the more quality peer assessments are carried out, the more effective
the learning will be [31].

3.3.3. The Social Laboratories

Due to the enormous and growing complexity of the problems currently affecting society, from the
most varied aspects of social injustice to environmental issues such as climate change, tools are
needed that allow collaboration with different social actors in a sustainable, systemic and self-
promoted way by the participants themselves [32]. For the Reospartners group [33], social
laboratories are intensive and experimental interventions that bring together people who represent the
entire system in question and who, coming together repeatedly, contribute to the search for the cause
of the problem and, in collaboration, find concrete solutions, i.e., open the possibility for real progress.
These laboratories are social because they aim to include all actors who can be brought to the
solution of the problem; they are experimental because they test solutions by trying them out in a cycle
of continuous improvement, and they are systemic once they seek to find solutions to address and
integrate the different causes of problems [34]. Social labs value discussion and divergence, which,
when well conducted, constitute added value by promoting creativity and productivity. In this way,
social laboratories can be considered a basis for transdisciplinary collaborative work, promoting the
encounter of knowledge once they facilitate changes in thinking and acting, contributing to individual
and social transformation [20].

3.3.4. Hands-on Citizens’ Action

Increasingly, there is an attempt to work on concrete/practical action associated with the duty of
citizenship. In this sense, the term “hands-on citizens’ action” should be considered in line with the
most recent conceptualisation of citizenship: a complex and multidimensional phenomenon that
structures collective representations and social relations between individuals and groups relating the
operationalisation with the context [35].

Citizenship can result from selected pedagogical approaches that help students position themselves
and commit actively as citizens engaged in building a better world [36]. As Lirola [36] argues, the 21st-
century University must respond to social demands and offer comprehensive training, which goes
beyond the mere acquisition of knowledge and which allows students not only to acquire knowledge in
a specific area, but also to develop critical thinking and social skills that are useful for their lives and
for the job market.

Considering the concept of planetary citizenship which “implies that everyone is aware that we are
part of a single group, the planetary people, and that we can only live well when we work towards the
same goal: the well-being of the entire planet” [37,p.108] and in which Gutiérrez [38] sees a possibility
of facing a globalization that generates inequality, we believe that school education can play a
determining role in the construction of critical thinking and contribute to social transformation, making
each student an agent of active citizenship who intervenes on a local scale so that, on a global scale,
we work for the well-being of all humanity and the entire planet.

Thinking about planetary citizenship means creating communication and sharing networks to achieve
the common good within the community. This local and global common good considers a healthy
environment and care about relationships with others, i.e., “equal participation, a global vision of
networks of interdependence to achieve the good of the local and global community” [37, p.391]. It is
in this direction that education, in general, and schools, in particular, must move.

3.3.5 Pedagogic Supervision

Over time, some educators have argued that a teaching-learning dialogue is essential and should be
seen as a road that allows learning and teaching to co-occur. More recently, the importance of student
guidance and tutoring as part of the pedagogical models required for quality education was highlighted
[39], and shows a positive association between tutoring effort, social skills and academic performance
[40].
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However, it often happens that teachers' practices promote a distancing from didactics, relegating it to
mere attention to students, in relation to issues that do not affect the scope of the purposes that the
university should pursue [41], so tutoring must effectively contribute to the students' training itineraries,
i.e., enable them to deepen their knowledge and its relevance. The critical analysis of previous
practice, leading to reflection and a desire for continuous improvement of what has been analysed,
can foster in students a desire to deepen their knowledge and improve their actions. In other words,
critical analysis of professional practices makes them more transformative. Why? Because this
process should equip students with the desire and ability to (re)conceptualise their pedagogical
knowledge and to participate, individually and collectively, in the (re)construction of school pedagogy
[42, 43]. When a critical view of pedagogy guides supervision, it makes pedagogical action more
conscious, deliberate, and open to change, allowing recognition of its complexity and uncertainty and
minimising the tendency to propose universal solutions to problems [44].

4. Final Reflection

The main challenges currently facing higher education, namely the emergence of Atrtificial Intelligence
as a new educational paradigm and the lack of a mapping of pedagogical innovation practices, must
be seen in a complex and integrated way, and the concept of prefigurative action could be the answer
to all the uncertainties being felt. Education must, among its fundamental objectives, contribute to
social transformation. Contributing to social transformation necessarily involves living with a sense of
justice and solidarity and consciously minimising the risks of exclusion and poverty. Success in
achieving these goals depends on individual commitment and people's active participation in the
search for solutions to the planet's problems. For this to happen, and in a world where the
confrontation between utopia and dystopia is increasing, it is important to include throughout each
student's academic journey a) the context, b) the opportunities for interaction that arise in the
community and which constitute pedagogical resources, c) the exploration of creativity and the
creation of dystopias that result in the emergence of disruptive proposals. From this perspective,
education must become the learning space that ensures the understanding and meaning of the
learning processes themselves and that facilitates the recognition of each student's potential so that
each one becomes a leader of his/her own action and an active agent for change in a context of
collective and global belonging. If we can count on the whole of society to participate in the
transformation process, we must then count on school to create a collective intelligence, using and
promoting transdisciplinarity and thus being able to obtain as a final product, the exercise of this active
planetary global citizenship, capable of generating global citizens, i.e., individuals who think and act
for a more just, peaceful and sustainable world.

In short, an educational model that makes the most of the above-mentioned aspects includes creative
educational processes and mobilisation through a dialogical pedagogy, reflected in the development of
transformative capacities through conscious and critical participation in the link between educational
processes.
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